The children in our care will each have had unique experiences of and responses to the events of 2020. This
has been a year of significant world events, disrupting and changing the ways of life of people across the
globe. We have produced this unit of work to help you as you support the children in your school community
to re-connect with each other and re-engage with school life. We hope you find it useful in your school and
that you will connect with others by sharing the outcomes of your work on social media with us using
#CLPEWordsForTheWorld.

Here We Are: Notes for Living on Planet Earth by Oliver Jeffers
HarperCollins 9780008266165
This heartfelt and thought-provoking book from Oliver Jeffers is dedicated to his son, Harland and was
written in the first two months of Harland’s life. It was inspired by Oliver’s desire to make sense of the
world for his son, but is also a gift to all children at this time, helping them to make sense of their world and
their role in it. We chose this book to build a sequence of work around because it provides a powerful
vehicle for children to reflect on and make sense of the world we are all living in. The words and pictures
work together to help children to understand their place in the world and to move forward together in a
positive and constructive way.

Illustration ©Oliver Jeffers from Here We Are – Notes for Living on Planet Earth, HarperCollins 2017

This unit of work has been devised for a whole school to work together using a single text to
support a transition curriculum as pupils return to school. There are teaching notes to support
you to introduce the unit and to help you celebrate the end of the unit and separate sections
with teaching notes for specific sessions for EYFS, KS1, Lower KS2 and Upper KS2.
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Introducing the learning to the school community
It is important for all teachers to read this section.

Aims and Overview
This is a literacy based unit and aims to support reading and writing for pleasure across the school.
The age-appropriate activities will provide opportunities for children to use writing for a range of
purposes including personal response as well as shared reading and meaning-making. The notes help
you to place the literacy learning at the heart of your recovery curriculum and the planned activities
will also:






provide a framework for children to re-engage socially with each other and their wider
community;
suggest opportunities to engage positively with the outdoor environment;
stimulate thinking and talk about world events and the impact of these events on individuals
and the wider world;
provide a safe forum to share thoughts, concerns, ideas and personal responses;
use art and writing to help children respond personally to experiences they have had.

These teaching notes begin with key messages to share with the school community to introduce the
unit of work, before outlining differentiated in-class activities for Early Years, Years 1&2, Years 3&4
and Years 5&6.
The planning is set out across 10 sessions and our suggestion is that this sequence of work is spread
over a two-week period at the beginning of the school year.
The planned experiences will support children and schools to engage in reflections around some of the
thoughts, feelings and responses arising from the disruption caused the COVID-19 pandemic. We
would suggest that every child is provided with a personal journal or notebook which they can use to
record responses in any way they wish and keep notes of their thoughts, feelings and ideas
throughout the learning. This supports the children to maintain control over what they do and do not
wish to share with a wider audience.
The teaching notes use the book as a basis for exploring how our world view and our place in it has
evolved, and been shaped and influenced by events, during this period.
The activities outlined in the teaching notes support children to develop a sense of themselves as
citizens of the world and belonging to a wider community, providing them with a sense of agency and
inspiring them to contribute to making the world around them a better place.
Each series of sessions will explore the key themes of:



Earth’s place in the wider universe
The Earth’s environment
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Our place on the planet as humans
How we, as humans, relate to each other
Other species and our responsibility towards them
Belonging and community
Our responsibility as world citizens

Planned literacy experiences around these themes will support children to raise questions, express
concerns, build resilience, reconnect with each other as a community, and contemplate the ways in
which their outlook has changed during this period.
The sequence of activities builds towards a whole school task for the children to write their own notes
for living on Planet Earth. They will use the reflections that they have made about our world and the
knowledge they have gained as the basis of their own notes for others living on the planet.

Introducing the learning into your school community.
Launching straight back into the usual timetable is likely to be challenging, as pupils have had a long
period of time away from the usual daily routine. The introduction to this unit allows children in all
classes the time and space to settle and share their experiences, thoughts, feelings, reflections and
questions. Activities throughout the unit focus on children engaging in creative activities to develop
the children as readers and writers as well using the book as a stimulus to help make sense of their
experiences, their relationships with each other, their wider school community and the wider world
around them.
Each teacher will need a copy of the text to be able to teach this unit. We're delighted to announce
that we have partnered with Peters to give schools 35% off their copies of Here We Are: Notes for
Living on Planet Earth throughout the summer and autumn terms. Orders can be made via Peters
website: https://peters.co.uk/clpe-words-for-the-world
You can also watch the introductory video from Oliver Jeffers about this work and share this with each
class to introduce the work and the author of the text: https://clpe.org.uk/clpewordsfortheworld
Each teacher will need to:






read this introductory section to gain an overview of the unit;
take the section of planning that relates to their year group, read this carefully alongside a
copy of the book and consider how to use this with their individual class;
read the end of unit celebration section and, in collaboration with other teachers, plan how to
share and celebrate the work of all classes throughout the school environment and
community, including with the wider CLPE Community on social media using
#CLPEWordsForTheWorld.
look at Oliver Jeffers’ specially produced Note for Living on Planet Earth, to inspire your own
contributions at: https://clpe.org.uk/clpewordsfortheworld
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decide how you will share and communicate the work with parents and carers and how you
will involve them.

Whole School Considerations:
As the children settle back into school life, it will be perfectly normal for things to continue to feel
different for a while. It is important that all adults ensure that they know that they can share thoughts,
feelings and questions at any time. As a staff, plan for a range of different opportunities that will
enable this. Recommended practices might include but will not be limited to:
o
o
o
o
o
o
o

Personal Journals for each child to note thoughts and feelings;
A class worry box for children to leave notes detailing questions or concerns;
Dedicated mindfulness sessions embedded into the weekly timetable;
Identified key staff members who are available to listen and talk with children 1-1 or in
smaller groupings;
Designated ‘calm spaces’ in the school that children can visit to relax;
A dedicated book display in the class book area or the school library featuring titles that
explore feelings;
Identifying children who may need additional support and drawing on wider pastoral and
therapeutic resources and services to facilitate this. These may include Art Therapists, Play
Therapists and Counsellors. A list of agencies and key resources is available in the first part
of this teaching resource.

Children should also be given the opportunity to express and suggest what they would find helpful in
this regard.
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Wider work of Oliver Jeffers:
Children’s Books:
How to Catch a Star, HarperCollins 2004
Lost and Found, HarperCollins 2005
The Incredible Book Eating Boy, HarperCollins 2006
The Way Back Home, HarperCollins 2007
The Great Paper Caper, HarperCollins 2008
The Heart and the Bottle, HarperCollins 2009
Up and Down, HarperCollins 2010
Stuck, HarperCollins 2011
This Moose Belongs to Me, HarperCollins, 2012
The Hueys in: The New Jumper, HarperCollins 2012
The Hueys in: It Wasn’t Me, HarperCollins 2013
The Day the Crayons Quit, by Drew Daywalt, HarperCollins 2013
The Hueys in: None the Number, HarperCollins 2014
Once Upon an Alphabet, HarperCollins 2014
The Hueys in: What’s the Opposite?, HarperCollins 2015
Imaginary Fred by Eoin Colfer, HarperCollins 2015
The Day the Crayons Came Home, by Drew Daywalt, HarperCollins 2015
A Child of Books, written with Sam Winston, Walker 2017
Here We Are – Notes for Living on Planet Earth, HarperCollins, 2017
The Fate of Fausto, HarperCollins 2019
The Crayons’ Christmas by Drew Daywalt, HarperCollins 2019
What We’ll Build – Plans for Our Together Future, HarperCollins 2020
Books about the art of Oliver Jeffers:
Oliver Jeffers: The Working Mind and Drawing Hand, Rizzoli 2018
The Boy: His Stories and How They Came to Be, HarperCollins 2018
Films:
Lost and Found, Contender Entertainment Group, Studio AKA 2008
Here We Are – Notes for Living on Planet Earth, Studio AKA 2020
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Teaching notes for EYFS
(Nursery and Reception)

Illustration ©Oliver Jeffers from Here We Are – Notes for Living on Planet Earth, HarperCollins 2017
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Session 1: Coming together as a class community – A focus on personal narratives
Settling in to a new class or school always needs careful planning. Even more so for this school year,
where many children may have had a long period of time away from their usual daily routine, or may
have had interrupted experiences of nursery or pre-school. The introduction to this unit allows the
children time and space to get to know their school setting, to settle and begin to work together as a
class community. The title of the book offers a perfect way in to coming together as a group in a new
environment.












Introduce the title of the book Here We Are, and the front cover of the text to the children.
Talk together about the words Here We Are and use these to talk about being here together in
the classroom space.
Begin by giving the children the time to look at the illustration on the front cover of the text
and ask them what they can see. Do they know the name of this planet? Do they know who or
what lives here and what happens on this planet?
Use Google Earth (https://earth.google.com/web/) to share a view of the Earth from space
with the children on a large screen or IWB. If the children haven’t already used the name
Earth, use this as an opportunity to introduce this. Talk together about what they notice as
they see the Earth presented before them in this way. Have they ever seen our planet like this
before? What do they notice about it? What does it make them think about? Capture
children’s comments and reflections to keep in a class journal around a picture of the Earth to
record the learning during this period.
Now use the search function on Google Earth to locate your school. Before the map zooms in
completely, pause the zoom to look more closely at the land and sea and to see if the children
are able to identify the country we are in, or the town. As the view hovers over the school,
allow the children to discuss what they can see. What does the land around our school look
like? Do they recognise any of the places around the school? Continue to zoom in to see the
school in closer detail. Can they pick out key features such as the playground or the entrance?
Support them to pinpoint where in the school building they are roughly sitting now.
Now think about the classroom space that they are in, that can’t be seen in the map view.
What do we have in our classroom and outdoor space? Where are these things located? What
can we do with these things? Talk about the classroom and outdoor spaces with the children,
what is on offer, when they can access these things, the kinds of things they can do with the
equipment on offer, the key adults that will be with them in this space and the familiar
routines that occur during the day.
Allow time for them to share the things that they have been doing in the space since they
have been here, and what it is that they like to do during their time in the space. These kinds
of conversations as a whole class can be a helpful way to share experiences and re-establish
skills like listening to others, turn-taking, and concentration. Model this yourself as the teacher
by sharing your own personal narratives of what you like to do in the space or by highlighting
things that you have observed the children doing in the space since they have been back. Be
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mindful of any children who do not wish to talk at this time, and do not place an expectation
that they have to share if they do not wish to.
In the extended provision and continuous provision, take photographs of the children engaged
in activities in the setting and use these to create a Here We Are display, showcasing examples
of the things children like to engage with, the learning that takes place in the classroom
environment and the friendships that are forming. Print these out as soon as possible, so that
children can recall these moments with you. Spend time talking to them about the photos and
record their responses to these on speech bubbles that can be displayed alongside them.
When the display is up, come together to look at it together, labelling photos with children’s
and key adults’ names. Display a map of the world and an aerial photo of the school on the
display alongside to remind children of where their school is. Use this as a focal point for
settling in and invite parents, carers and families in to see the display and to talk to their
children and key adults about what the children have been doing whilst settling in and the
ways in which they learn.
Remember, that in this early stage of their settling in period with you, it will be extremely
important to continue to offer opportunities for individual children to talk. The return to
school may be the first contact that the children have had with a significant group of others
their age in many weeks. They may also have lots of thoughts and questions about the time
away from school. Whilst doing things as a group to build them up as a class community in this
way may help repair lost connections, it is important to make sure that pupils have a chance
to talk to a key person individually, if they wish to do so. Even those who have had a relatively
straightforward experience of the lockdown may appreciate the chance to reconnect. More
importantly, there may have been things that happened at home that you don’t know about.
Make sure that you set up your key person system, so that children and their families know
who they can come to if they have something they wish to share or talk about.

Session 2: Recognising our place in the wider universe – Communicating about own lives and
experiences
During the settling in period, it will be good for you as the enabling adults to find out as much as
possible about the children, their needs and interests and their lives. The activities in this session allow
children to share experiences about things that mean the most to them and will allow you an insight
into their interests and fascinations that you can build future planning around.





Come back to the front cover of the text again and re-read the title. What do the children
think this book will be about? What kind of book do they think it will be?
Now open the book to the first double page spread, titled Our Solar System. Look carefully at
this page together. Ask the children what they can see. Use this as an opportunity to glean
their prior knowledge of space, recording their thoughts and observations around a copy of
the illustration in the class reading journal.
Look for and read out the words Here We Are, look at the Earth and read its name. Ask them if
they recognise any of the other objects in the illustration or if they know any information
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about them. For example, many children will instantly recognise the sun in the middle of our
and may make observations about it based on their everyday knowledge. You may also have
some children who already have an interest in space and may be able to be the experts in the
room, sharing their knowledge with others. Add any of this additional knowledge and
observations to the class reading journal.
Now turn to the next page and read the text aloud. Turn the page and continue reading up to
‘…so let’s get started with a quick tour.’ Ask the children to think about the planet that they
live on. What sorts of things can you see and do on our planet? Model this by talking about
your own reflections, starting with things in the children’s immediate relevance. You might
talk about the fact that people live here, that there are trees, animals and birds. You might
then talk about specific interests or hobbies that you have. Give time and space for the
children to go on and talk about things of relevance to them. This might include specific
people or places that they have visited or their own specific interests or hobbies.
Now get them to think about one thing that they would recommend a visitor to Earth should
see or do while they are here. Model how to start their recommendations, using sentence
starters, such as:
Visit Earth! You can go to…
On planet Earth, you can see…
On Earth, you can...
Video the children talking about their recommendations for a visit to Earth and make their
contributions into a video titled Visit Earth! You could film the children in front of an
appropriate image on the IWB or display screen in the classroom, or if you have appropriate
technology in your setting, use a green screen or background on the video software.
Show the video back to the children so that they can hear each other’s recommendations. You
may also wish to share this with parents on a class blog or on TV screens in the school
entrance if you have these available.
In the extended provision, you may wish to make a space themed role-play area where
children can explore this topic more widely. You might want to build a space control centre or
a rocket alongside the children, allowing them to explore and expand their knowledge of
space. You may also wish to build a model of the solar system to explore the planets, their
names, sizes, shapes and colours and how these orbit the sun. Baker Ross has pre-made kits
available to support this activity: https://www.bakerross.co.uk/solar-systemkits?&gclid=Cj0KCQjwoub3BRC6ARIsABGhnyYxvRvkw8IN_pWJlEivrU4yWF4HW4sQpyGrtfCgLs
uMnu57oSe1Vb4aAluOEALw_wcB
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Session 3: Learning about our planet, its environment and wildlife – writing a song
Rhyme and song are many children’s first route into reading. Their rhythms and patterns introduce
children to a range of reading skills. Children naturally pick up rhymes and rhythms, they want to join
in, they enjoy the experience– and a rich experience of hearing and learning songs and rhymes is a
fantastic way of learning how language works. Here, the children will work together to respond to a
song and compose their own lines for a class version of a well-known song.







Re-read the book so far, and on to There is also the sky. Though that can get pretty
complicated. Come back to reflect on these pages with the children. What have they learnt
about our planet from reading these pages? What is special about its environment? Come
back to look slowly and closely at each of the illustrations in turn, looking at key geographical
and environmental features, first on the land - such as mountains, volcanoes, hills, fields,
grasslands, forests, deserts, palm trees and ponds, then to the water - cliffs, sea, icebergs and
the wildlife that live above and below the water and then the sky – weather conditions like
snow, wind, clouds, rain, rainbows, storm clouds and lightning, and up into outer space – the
sun, moon, stars and other planets.
Make notes of children’s reflections and observations as they comment on these illustrations.
Now watch the following video: https://www.youtube.com/watch?v=B8WHKRzkCOY
Encourage the children to watch the images and listen to the words. What do they recognise
from the book? What does the video make them think or feel about our world? Why is our
world so wonderful?
Listen to, look at and learn the lyrics to the song ‘What a Wonderful World’, first recorded by
Louis Armstrong: https://www.youtube.com/watch?v=CWzrABouyeE
I see trees of green, red roses too
I see them bloom for me and you
And I think to myself what a wonderful world
I see skies of blue and clouds of white
The bright blessed day, the dark sacred night
And I think to myself what a wonderful world
The colours of the rainbow, so pretty in the sky
Also on the faces of people going by
I see friends shaking hands, saying how do you do
They're only saying I love you
I see babies crying, I watch them grow
They'll learn so much more than I'll ever know
Then I think to myself what a wonderful world
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You could also look at the picturebook made using the text of the song lyrics by Tim Hopgood,
including a CD of the song by Louis Armstrong:
https://global.oup.com/education/product/9780192736918/?region=uk
As you learn the words of the song, encourage the children to think about their meaning.
What does the song tell us about our world? What are the wonderful things about it? What
images of the world does it capture? Why are these important? If you choose to look at the
picturebook by Tim Hopgood, consider the way he has chosen to capture the words in his
illustrations.
Encourage the children to consider the all the things they have seen in the book, in the video
and in their own lives, and to decide what they think is wonderful in the world. Through talk,
support the children to be descriptive about their choices; for example, if they pick an animal,
encourage them to think about why they chose it; is it a distinctive colour, pattern or
characteristic that you can use in the song, as the original lyrics do? Draw the children back to
the original lyrics if they need further inspiration. Take a note of each of the children’s
suggestions and mould these into your own class version of What a Wonderful World.
You could compose this as a spoken word free verse, where you don’t have to worry about the
rhyme scheme, or, you could work with the children as a practising writer to share with them
making their words fit the syllabic beat and rhyme pattern of the original song, talking through
your choices as you work, choosing, using and adapting ideas to fit the rhyme scheme e.g.
I see panthers black and polar bears white,
Bees in the day and owls at night,
And I think to myself, what a wonderful world
I see volcanoes boom, mountains high,
Forests of green, seas and sky
And I think to myself, what a wonderful world
The raindrops slowly falling, the lightning flash so bright
The sunshine in the daytime, the soft moonlight at night,
I see people smiling, saying hello
Birds above the land and fish below



When you have worked together to create your own verse of full song, record this in small
groups with the children, dividing the song up so they each learn and sing a small part each.
You could use some suitable software to merge photographs of the things the children have
spoken about together to create a backdrop video or allow children to construct or create
models, art or find toys of the things mentioned in the song to use in their performance. You
could share this with parents on a class blog or via an e-newsletter.
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Session 4: Engaging with the environment physically: Outdoor Learning
Learning in the outdoors is integral to a quality Early Years curriculum. Being outside allows children to
express themselves freely and unlike an indoor classroom, the openness of this environment allows
children to move, explore, discover and gain independence with a far greater sense of freedom, which
has multiple benefits for children’s physical and mental health. Learning in an outdoor environment
allows children to interact with the elements around us and helps them to gain an understanding of
the world we live in, this is integral to truly engaging with and understanding the concepts raised in the
previous session.






It is important that this session is conducted in an outdoor learning space, where children
have time and space to engage with and explore the natural environment outdoors. This
should be a space where they can enjoy nature, so if your outdoor environment has a garden,
or space for planting, this will work well, or, if you have access to a local park, woodland or
green space, such as a school field or forest school area, this will be ideal. You may want to
bring some specific items for the children to engage with in the space, for example:
o crepe paper to make stick streamers and watch the wind;
o lard and seed to make bird feeders;
o wildflower seeds to scatter;
o large magnifying glasses;
o pooters to collect minibeasts safely;
o tarps, rope and sticks to make dens;
o wool and string to craft shapes from sticks (and scissors for adults to take care of);
o stories and books focussed on the outdoor environment, such as We’re Going on a
Bear Hunt by Michael Rosen and Helen Oxenbury (Walker), Owl Babies by Martin
Waddell and Patrick Benson (Walker), The Perfect Shelter by Clare Helen Welsh and
Åsa Gilland (Little Tiger), Shh! We Have a Plan by Chris Haughton, Where the Wild
Things Are by Maurice Sendak (Red Fox);
o notebooks, paper and drawing and writing equipment to record responses to their
activities;
o if you are a forest school or you have a firepit as part of your outdoor provision and
you are trained to do so, you could light a fire and toast marshmallows or drink warm
apple juice.
As you enter the space, ask the children to sit quietly, close their eyes, breathe in and out and
be still; listening to any sounds they can hear around them. Give them time to simply relax and
sit quietly in the space, modelling this yourself with the other adults. Then, ask them to open
their eyes and reflect on being in the space. How do they feel being out here? How is it
different to being indoors? What could they hear when they were being still and quiet? What
can they see around them?
Now take some time to read the poem ‘Out and About’ by Shirley Hughes from her collection
Out and About (Walker). A photograph of the poem is provided below, but it would be good to
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have a copy of the text for you to draw from and an enlarged copy of the poem to display in
your outdoor area:









Read the poem aloud to the children in the outdoor space. Ask them to talk together about
the words they have heard and the illustration they can see. What is happening here? What is
the weather like? What is the child doing? How do they feel about being outside? How do you
know?
Re-read the poem again. This time ask the children what they think this child is going to do
while they are outside. What will they do to make them busy? Now, explain to the children
that they will have time and space to explore and play in this area like the child in the poem,
show them the resources you have brought with you and let them look at the environment
around you. Talk about the things they could do in this space, establishing routines to allow
them to engage in the space safely and with respect for the nature that exists there, for
example, not scaring birds or other creatures or not picking wildflowers.
Spend as much time as possible in the space and give plenty of freedom for the children to
explore the space, engaging with each other and the materials you have brought along. As
enabling adults, explore, talk and play alongside the children and support them in engaging
them in specific activities such as making streamers to play with, crafting shapes with sticks
they find on the ground, by tying them together with string or wool or making bird feeders to
leave in the space. Take lots of photographs of the children being busy outdoors and record
observations of the children’s talk, interactions and reactions to what they choose to do.
When you come back to the classroom space make time to reflect on the experiences they
had in the outdoor environment. How did it make them feel? What did they enjoy or
conversely, not enjoy about being outdoors? What did they do in the outdoor space? What
did they see hear or experience?
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You could follow this up by writing a class list poem, based on ‘Out and About’. Each child
could contribute a line to reflect on something they did, saw, heard or felt as part of their
experience outdoors. As an enabling adult modelling writing, look at how to place each line to
achieve a flow and continuity and then read this aloud for the children to hear. Type up the
poem, decorate with photos of the children in the outdoor environment and display in the
class reading area and in the outdoor area for children to come back to, re-read and talk about
the experiences they have had.
Use this session as stimulus for opening up more activities in your outdoor area that allow
children to interact with the environment in different ways, e.g. observing and interacting
with nature and the weather, growing plants, fruits and vegetables and engaging in physical
activity.

Session 5: Learning how to care for ourselves and for others: Labels, Captions and Instructions
Self-care is an important part of settling into school life. Now, more than ever, it is important that we
learn to look after ourselves, keep ourselves safe and healthy and to use what we know to care for the
needs of others around us.






Re-read the book so far, to reorient the children with the storyline and on to: The most
important things for people to remember are to eat, drink and stay warm. Come back to the
diagram of the body and explore this closely with the children – it would be useful to have a
large scale copy of this diagram, which you can continue to annotate together.
To build their awareness that words on the page convey meaning, ask the children if they can
read any of the labels on the diagram. How did they know what these words said? They may
draw attention to the arrows that point to the particular body parts, but it is also important to
draw their attention to the sounds and letters contained in the words, e.g. ‘Look at this word,
Head. It starts with the sound /h/ and ends with the sound /d/. Listen, head (emphasise the
sounds at the start and end of the word).’ You can also orally segment phonetically decodable
words, such as, leg (l-e-g), arms (ar-m-s), brain (b-r-ai-n) to tune children into the sounds of
words, paving the way for the systematic teaching of phonics.
Talk together about our bodies, the parts and their functions, drawing on the explanations
given in the text and talking about those parts that are external and those that are internal.
Ask the children if they are aware of any other body parts that are not mentioned in the
diagrams. They might mention hands and fingers or feet and toes or facial features such as
eyes, nose, mouth and ears. Encourage them to think about why each part mentioned is
important and add these explanations in brackets alongside as the author has done. You may
also think about belly and may want to add the internal organ ‘stomach’, talking about the
function of this internal organ. Some children may also have knowledge of other internal
organs such as the liver or kidneys. They may even know more specific names for some of the
bones, such as ribs or skull. Add as much information as the children can give at this point.
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To further explore and extend this knowledge you could learn songs and rhymes about the
body, such as:
CBeebies Body Parts song: https://www.bbc.co.uk/programmes/p07f3g0n
I’ve Got a Body, a Very Busy Body: https://www.bbc.co.uk/teach/school-radio/eyfs-listen-andplay-my-busy-body/zr3vhbk
Oh I’ve Got a Body!: https://www.youtube.com/watch?v=0OGR43e5hpA
Heads, Shoulders, Knees and Toes



Re-read these pages together and focus on the last lines:
Look after it, as most bits don’t grow back.
The most important things for people to remember are to eat, drink and stay warm.











Talk together about how we keep ourselves safe and healthy. What would happen if we didn’t
eat or drink? Why are these things important? Think about the snacks and meals that are
provided in the setting. When are these planned for? Why is it important to eat regularly while
you are here?
It’s also important to highlight the importance of looking after the needs of others. You could
explore how important it is that everyone in the world has access to food, water and housing.
You could start a community focussed project such as collecting donations for a local food
bank or using donations to provide your own food bank for families. This may be especially
important at this time after many families will have lost income through the coronavirus
pandemic.
Ask the children if there is anything else they think is really important for keeping ourselves
and each other safe and healthy. This gives a contextualised invitation to discuss the public
health messages that have been given to support us in minimising the spread of viruses. Use
this as an opportunity to review existing and new routines with the children. Children will have
varying degrees of experience with the health measures put in place since the coronavirus
outbreak, so it is important that we use this as an opportunity to talk about any fears the
children have, and to explain to them that these measures are in place to keep us all safe, not
to scare us.
You could support them in making or reading labels and captions around the setting to remind
them of and engage them in independently following key routines, e.g. tissues around the
setting with reminders to use these when sneezing, signs reminding children to wash their
hands, both in washing areas and on classroom doors, drawing attention to any signs in the
local area that they might see when outside of school, for example in public areas, on public
transport and in shops.
Negotiate discussions sensitively with the children and ensure that conversations with key
adults can continue outside of the session for children who want to continue to talk or share
their thoughts or concerns.
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Session 6: A focus on people and community – Exploring new vocabulary and concepts
As well as a focus on the school and local community, it is important for the children to understand
that they are part of a much larger community of people and that they have much in common with all
kinds of different people in places around the world.










Re-read the text so far and on to …but don’t be fooled, we are all people. Give time for the
children to look carefully at this spread. It would be good to display this on a large screen or
IWB so that they children can see all the figures represented in the illustration.
Allow them time to respond to what they can see. Do any of the figures interest them? Do any
remind them of people in their own lives? Spend some time allowing the children to share
their thinking about the people they can see – what do some of them have in common? They
may pick out people that are engaged in sports, music or another hobby. They may notice
some of them are children and some are adults. Ask them to pick out someone in the image
that they think they have something in common with and to explain why. For example, they
might enjoy riding a bike and may pick out the child riding in the picture. They may pick out
someone who reminds them of their mum, dad or another relative. If they are interested in
space, they may pick out the astronaut.
Encourage each child to make a drawing to represent themselves. Support them to think
about what they will be wearing, or what they will be doing or holding that will tell us
something about them. Come back to images in Oliver Jeffers’ spread to exemplify this. Look
at how Oliver Jeffers has placed each character by adding a shadow beneath them to ground
them in the scene, you could encourage them to do the same.
When they have finished their drawing, cut these out and give each child some blu-tac to
place themselves on a large sheet of paper, with the words from the text replicated, to
complete a class version of the spread, showing the class community. Encourage the adults in
the setting to make their own drawings alongside the children to add to the spread. Look for
what the different drawings tell us about each individual and what commonalities you can see
between the children.
Now, watch the following clip and story from CBeebies:
https://www.youtube.com/watch?v=y2egWySNmh0 Talk about the clip and the story
together, drawing back on the lines used in the text to support these discussions:
People come in many
shapes, sizes and colours.
We may all look different,
act different and sound different…
…but don’t be fooled, we are all people.



What do the children understand from this? Use this to introduce key words like fairness,
inclusivity and equality and explore what these mean in the context of all they have heard.
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Explain that these will be values that lie at the heart of our classroom and school community
and that everyone is welcome here and that no-one here will be treated differently because of
the way they look and that we will work together to make sure this happens. Add these words
around the class spread. Some children may have tuned in to recent world events and may
know about the Black Lives Matter campaign. It is important to discuss with children how
people should all be treated equally, no matter what their differences are and look at ways to
ensure that the community in the classroom is inclusive, and feel confident to challenge any
prejudices, should these arise.
Alongside the sessions, it is important to work with the adults, children and families to ensure
that the wider learning environment supports inclusivity. Posters, pictures, books and other
resources on display should reflect a wide range of people and help children and families to
recognise that they are valued. Display lists of words from home languages used by children in
the setting and have artefacts that share home languages and celebrate a range of cultures
and invite parents to contribute to them (e.g. packaging, props and clothing in the home
corner, instruments in the music area, shades of paint, crayons and coloured pencils for skin
tones in the creative area). Record parents reading stories or singing songs in home languages
and make these available for children to listen to and interact with. Seeing their language
reflected in this way will encourage parents to feel involved and valued. Find out from parents
the greetings they use either in English or in other languages. Encourage staff, parents and
children to use these greetings. Invite parents into the setting to read, sing or share specific
skills or talents they have. Provide resources for children with shared interests to work or play
together, building relationships around these and provide opportunities to talk about these
interests with others in the class. Ensure all the adults and children in the setting adhere to
treating every member of the community fairly and equally and that the environment and
provision is inclusive to all the children and their families.
In the extended provision or for home learning, children might want to make their own spread
of drawings of people that are special or important to them. It might be friends, relatives,
people in the school setting, local community or people they look up to.

Session 7: Looking after other living things – Reading and writing for information
As well as looking after themselves and others, it is important for children to learn how to respect and
care for living things in the wider world. Helping the children to grow and take care of wildlife in the
local area will support them in developing a love of nature that will support their wider understanding
of caring for the environment.




Re-read the book so far and on to: They can’t speak, though that’s no reason not to be nice to
them. Allow the children time and space to look closely at all the animals they can see in the
illustrations. Which can they name and recognise easily? Which do they not know the names
of? Which animals are their favourites? Why?
Think about where these animals might live, linking back to the environments we saw
previously in the book: land, sea and sky. You could copy the pages, cut the animals out and
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support the children to sort them into where they live. Do any animals live in more than one
place? For example, the polar bear lives on the land, but can also swim. Swans swim in the
water, but can also fly. You could also explore other ways of categorising and grouping the
animals, e.g. pets, farm animals etc.
Draw children’s attention to the Dodo, and the thought bubble that reads, I’m not supposed to
be here. Explain that this is an animal that is now extinct. This means that there are no longer
any living. Explain that this is mostly because people hunted them for food. Talk about other
animals that are in danger because of people hunting them or destroying their habitats, such
as the orangutan, tiger and turtle. Talk to the children about how they feel about this.
Introduce some key questions to support children’s thinking. Are all the people on our planet
always nice to the animals that live there? What do you think our planet would be like if all
these creatures no longer existed?
Continue to look at ways to develop children’s understanding of how to help the environment
by reading aloud 10 Things I Can Do to Help My World by Melanie Walsh (Walker). Talk with
the children about the ways in which the things mentioned benefit our environment. Recap on
some of the specific things mentioned, particularly:
I will feed the birds in winter.
I can plant seeds and help them grow.







And recap on why these things are important.
Support the children in helping wildlife to grow in the setting. Prepare areas inside the
classroom for planting, displaying and learning to look after indoor plants. If you have a class
pet, talk about what is involved in its care, and empower children to become involved with
care routines. In the outdoor area, support children to prepare ground or containers, plant
seeds, bulbs and seedlings of various different flowering and edible plants and provide
opportunities for learning how to care for these as they grow. This will include watering – and
learning not to overwater! - weeding, learning the difference between plants that are edible
and inedible, and harvesting food and seeds where appropriate. Think about how to care for
birds and other small creatures in the outdoor area. Support the children in erecting or
building bird houses, bee houses, bug hotels or bird baths. If you have a larger space, with lots
of room for planting and growing, involve parents and carers in supporting you to make this a
garden for the class community, where you could also maintain a compost bin and use this to
enrich your soil for growing. The RSPB has lots of child friendly ideas for looking after wildlife
on its website: https://www.rspb.org.uk/fun-and-learning/for-families/family-wildchallenge/activities/
Encourage the children to observe, draw and talk about wildlife they see indoors and out and
to make labels, lists and captions to identify plants, remind themselves and others of
important routines and instructions for taking care of the animals that visit the space and the
plants that are growing.
You could go on to find out more about the animals included in the spread. CBeebies Our
Planet contains lots of useful clips, ideal for children of this age:
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https://www.bbc.co.uk/programmes/b006m9ny/clips Children can draw, create through
modelling and construction and write about animals of particular interest, teaching others
what they know through home-made books, simple reports or by making videos in which they
share their knowledge with an audience.
Session 8: Broadening our understanding of the world: Asking and answering questions
When children are able to pose questions and explore the answers, they feel motivated to exercise
their sense of agency and build their independence. When children ask questions that stem from their
desire to understand the world around them, their mind is more open to connections and learning feels
meaningful to them. Through encouraging children to pose questions, you offer them important
opportunities to speculate, to clarify their thinking, to broaden their understanding about topics
beyond their reach and to seek reassurance.










Re-read the book so far, and on to: Be patient, you’ll learn how to use words soon enough.
Look at the picture of Oliver Jeffers, the author and illustrator of this book on the inside back
flap of the dust jacket. Share with the children that he is holding his baby son, called Harland,
and that he wrote this book to teach Harland about the world in which he would be growing
up. This page speaks directly to him. Ask the children to think how they have changed since
they were a baby. Once, they were like the baby here and couldn’t talk, but now they have
learnt to use words. What else could they not do when they were a baby, which they have
learnt to do now?
Recap with the children all the things that they think they have learnt about the world from
exploring this book. Keep a record of the children’s reflections. What do these show you about
their understanding of the text?
Come back to the spread and look carefully at the illustrations. Think about the head filled
with questions that you can see. What images can they see inside the head? What questions
might this person have about those things?
Support the children in constructing and phrasing questions, modelling where necessary, using
images from the illustration, e.g. Why do babies drink milk from bottles? Where does the
water in the tap come from? How can boats float on water? Is a whale the biggest animal on
the planet? Share a range of words that can be used to start questions in your
demonstrations, then invite the children to think of other questions connected to other
objects in the illustration.
Take a large semi-circle, cut from sugar paper and draw on it eyes and a mouth, as in the
illustration. Then take appropriate drawing materials and model for the children how to draw
things that represent things that you are thinking about, are curious about or have questions
about in the world. Vocalise your thoughts and questions with them as you draw. Invite the
children to think about the things in their mind – thoughts, ideas and questions and to share
these orally. Be aware that alongside discussing interests and fascinations, some children may
voice genuine concerns or even fears and you will need to navigate and facilitate
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conversations sensitively. Ensure that key adults can work with children outside of group
sessions to listen to and talk through any of these, offering support and guidance.
In the extended provision, provide a semi-circle cut from sugar paper for each child to use, if
they wish, to draw the things they are thinking about or have questions about, as in this
illustration.
Offer children the opportunity to share the questions they most want to ask and discuss
possible answers within the class community. Share with the children how to use common
tools like books, asking experts or using the internet, to research answers beyond the reach of
the class community.

Session 9: Learning how to navigate the world – recounting events
Young children are often naturally mindful, particularly in their play; but as their lives become more
rushed and structured they are less able to tune in to their senses, inner thoughts and emotions.
Encouraging children to take time to rest provides multiple benefits, such as improved attention,
learning, memory, and overall mental and physical health. Taking time with children to practise
mindfulness helps children to understand their emotions and feelings, notice the positives, and develop
a sense of appreciation, gratitude and contentment.










Re-read the text so far and on to: It will be gone before you know it. Talk to the children about
what they see in the text. Look back at the spread that shows the difference between night
and day and talk to the children about what they see. Explore all the different activities that
take place in the daytime illustration and allow children to talk about the activities they enjoy
doing in the day.
Now, compare this with the stillness of the night-time image. Ask the children to describe the
differences between the top and bottom parts of this spread, looking at the colours, the
settings, the movement and action. Now, ask them why they think it is important to rest and
sleep. They might notice the baby being awake with the hammer. How do you think the
parents might feel if the baby wakes them up? How do they feel themselves if they don’t get a
good night’s sleep?
Now look back at the next two spreads; start by exploring the countryside spread. Ask the
children to imagine that they were in this space, what do they think they would see and hear?
What is the weather like? How do they think it would feel to be here? Have they ever been
somewhere like this before? Allow time and space for children to share their ideas with the
group.
Turn their attention to the people in the illustration. What are they doing? How do the
children think they are feeling about being in this space? Encourage the children to tune into
their facial expressions and body positions, re-creating these physically to support their
understanding and to help them to articulate their ideas. Ask them if they would like to be in
this space. Why or why not? What would they like to do if they were there?
Now turn the page and compare this spread to the last one. How is this city scene different
from the countryside scene? How are the colours and shapes different in this spread? What
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difference is there in the space on the page? What do the children think they would hear and
see here? How do they think it would feel to be here? Have they ever been somewhere like
this before? Allow time and space for children to share their ideas with the group.
Encourage the children to think about the words on the page. What does it mean when things
move quickly? How do the pictures show you that things are moving quickly here? Compare
the action in this spread with the stillness in the last spread to consolidate children’s
understanding of what it means for life to move quickly and slowly.
Provide a range of activities that enable children to experience the difference between being
very active and being calm. This might include sport and dancing or playing collaboratively,
compared to yoga, meditation or taking time to be alone. Take photos of the children engaged
in the different activities.
When the children have had the chance to take part in comparative activities encourage them
to talk about how it felt to be active and how it felt to be calm. Show them photos of the
contrasting activities on the IWB and allow them time to recount their experiences and
feelings about the activities, in talk, writing or by drawing their responses.
Share the children’s experiences with parents and carers, emphasising the importance of
children having time to be slow and to rest, suggesting calming activities that children can also
use to relax at home, like reading, yoga, and breathing or meditation exercises.

Session 10: Finding our place in the world as active and caring citizens – Writing notes for the world
The end of the book is a wonderful invitation to talk about the importance of kindness. Learning how to
socialise and care for the needs of others, as well as our own, is a key aspect of Personal, Social and
Emotional development in the Early Years. This will also extend to developing children’s awareness or
their larger role as world citizens, and contemplating their own contribution to the world.






Read the entire book from the beginning to the end. Think about the last part of the book,
looking at all the different people the baby has in their life to help them find out the answers
to other questions they might have. Look at the line of people in front of the parent and the
baby on the spread that reads, …you can always ask someone else. Who do the children think
these people might be?
Encourage the children to think about the people in their own lives that they could go to if
they needed help or advice. Who would these people be? Make a list with the children of all
the special people they have in their lives that are there to help and support them. Encourage
them to think about people at home and people at school, so they know they always have
someone to turn to should they need them.
Come back and re-read the pages: It looks big, Earth up to Make sure you look after it, as it’s
all we’ve got. Think about the word kind with the children, write it up at the top of a large
sheet of paper or on a flipchart. What does this word mean to the children? Encourage them
to think of instances in or out of the setting where someone has been kind to them. What did
this person do that was kind? How did it make them feel when someone was kind to them?
Model this by sharing your own example of when someone has been kind to you, sharing with
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the children how to recognise and articulate an act of kindness and describing how this made
you feel. Following this, create a display board in the classroom where you can celebrate
kindness, throughout the year and beyond the life of the book study. Keep speech bubbles
near to the display and use these to record when children tell you that someone has shown
kindness towards them, keeping this core value at the heart of the learning community in your
setting and supporting children to articulate their thoughts and feelings throughout the year.
Children can also write their own speech bubbles to talk to you about and add to this display,
along with photographs of moments where you as the enabling adults recognise moments of
kindness.
Now, support the children to think about different ways that we could be kind to and look
after our planet and everything that lives on it, based on all the learning they have done
around the book. You could remind them of specific themes by revisiting key spreads from the
book to stimulate their thinking. Make lists of the children’s ideas to come back to.
Now re-read the spread starting Though we have come a long way… to Just remember to leave
notes for everyone else. Encourage the children to think about this concept. What is a note?
Why do we write notes to people? Have you ever seen a note written before? Does anyone in
your house write notes for each other? What do they say? Think about the different reasons
that we might write notes to each other, sharing examples from your own life, e.g. Yesterday, I
wrote a note to Mrs Grant to remind her to pick up the fruit for our snack – and she read it
and picked up the fruit that we have on the snack table today. Last week I wrote a note to my
friend to thank her for helping me in my garden.
Now, encourage the children to consider what they would want to tell other people to help
make the world a better place for everyone and everything in it. Look at Oliver Jeffers’ own
Note for Living on Planet Earth, which he specially produced to support this unit of work at:
https://clpe.org.uk/clpewordsfortheworld Talk about this together, what he has chosen to
write and how and why he might have done this.
Give the children time and space to think about their own ideas before vocalising these. They
may draw on some of the ideas they have already had about being kind or looking after the
planet, or they may have some new ideas. Model this for the children with an idea of your
own, showing how to share your idea in a short note, e.g. Treat everyone kindly or Look after
the plants and animals on Earth.
Provide each child with a postcard sized piece of card and allow them time and space to draw
or write their notes for living on Planet Earth. Scribe the children’s thoughts and ideas for
children at pre-writing stages to go alongside their drawings. Write and draw alongside the
children to produce your own note to share and contribute to the class collection.
Share the children’s thoughts and ideas with the parents and carers and send postcards home
with them to invite them to write their own notes.
Every class across the school will be invited to do this. Collate all of the notes and use these to
form the basis of a communal display that celebrates the work you have all collectively done
inspired by this text and by this phenomenal moment in our history. Take photographs of your
notes and the wonderful work you do and share these online making sure to tag CLPE in.
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Refer to the ‘Whole School End of Unit Celebrations’ section for instructions on how to do this.
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Teaching notes for
Years 1 & 2

Illustration ©Oliver Jeffers from Here We Are – Notes for Living on Planet Earth, HarperCollins 2017

©The Centre for Literacy in Primary Education.
You may use this teaching sequence freely in your school but it cannot be commercially published or reproduced or used for anything other than
educational purposes without the express permission of CLPE.

Session 1: Coming together as a class community – A focus on personal narratives
Transition from the EYFS to KS1 is an important time. For this school year, where many children may
have had a long period of time away from their usual daily routine and who have had interrupted
experiences of Reception or Year 1, it is important that the transition back to school enables them to
experience investigative and creative approaches to literacy learning that allow the children time and
space to settle back into work together as a class community. The title of the book offers a perfect way
in to coming together as a group in a new environment and for children to express their thoughts and
feelings about being back at school together.












Introduce the title of the book Here We Are, and the front cover of the text to the children.
Talk together about the words Here We Are and use these to talk about being here together in
the classroom space.
Begin by giving the children the time to look at the illustration on the front cover of the text
and ask them what they can see. Do they know the name of this planet? Do they know who or
what lives here and what happens on this planet?
Use Google Earth (https://earth.google.com/web/) to share a view of the Earth from space
with the children on a large screen or IWB. If the children haven’t already used the name
Earth, use this as an opportunity to introduce this. Talk together about what they notice as
they see the Earth presented before them in this way. Have they ever seen our planet like this
before? What do they notice about it? What does it make them think about? Capture
children’s comments and reflections to keep in a class journal around a picture of the Earth to
record the learning during this period.
Now use the search function on Google Earth to locate your school. Before the map zooms in
completely, pause the zoom to look more closely at the land and sea and to see if the children
are able to identify the country we are in, or the town. As the view hovers over the school,
allow the children to discuss what they can see. What does the land around our school look
like? Do they recognise any of the places around the school? Continue to zoom in to see the
school in closer detail. Can they pick out key features such as the playground or the entrance?
Support them to pinpoint where in the school building they are roughly sitting now.
Ask the children to share their experiences of being back in the school space together. What
feels the same? What feels different? Why is this? Encourage the children to talk about the
things they have missed about being at school – even if this was just for the summer break –
and conversely, if they miss anything about not being at school.
Allow time and space for them to share the things that they have been doing since they were
last here, their reflections on being back and any questions they have. These kinds of
conversations as a whole class can be a helpful way to share common experiences and reestablish skills like listening to others, turn-taking, and concentration. Model this yourself as
the teacher, by sharing your own personal narratives of what you have been doing since you
were last in the school altogether and your feelings about coming back. Be mindful of any
children who do not wish to talk at this time, and do not place an expectation that they have
to share if they do not wish to.
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Set up a class display, with the words Here We Are as the title and a copy of the front cover of
the text displayed. Tell the children that they are going to use the display to share their
reflections on being back at school. What they are enjoying most, questions they have about
being back or things that they are looking forward to in the future.
Provide the children with paper and a range of drawing and writing materials to create a
personal reflection on being back in the school space. They can draw and write in any way
they wish to communicate their reflections or questions. Model this yourself by sharing one of
your own reflections in drawing and writing. It may well be that the act of drawing supports
the children’s imagination and ideas for writing, so ask them first to think and create a picture
in their mind of what they want to share about being back at school.
Articulate the moment that is in your mind, drawing a representation of this as you talk, and
encourage the children to do the same. It might be the excitement of seeing friends again, of
being in a new class, or of learning new things. They may have valid questions about how
learning will be different or about keeping themselves safe now they are back.
When they have drawn their response, encourage them to think about the words they will
write alongside these to communicate their thoughts to other people. Model this with your
own writing first, consolidating and shaping your thoughts through talk in a way that can be
written down, then considering how to translate your talk to the page, reminding them how
to use their phonic knowledge to write unknown words and how to punctuate their writing
appropriately.
Give the children plenty of time and space to complete their reflections, then encourage them
to read these out to someone else in the class, checking that their writing makes sense as they
read it. Discuss the things that are similar and different in children’s responses, and as the
teacher, observe and take note of which children express confidence and excitement about
their return to school and any children that express anxiety or trepidation. Ensure that you
make time to be available for these children to talk through any worries and to look for ways
to support them in being comfortable to be back in the space.
Display the work prominently on the class display board and provide time to reflect on all the
responses, looking for common areas and discussing questions or concerns and possible
answers.
Remember, that in this early stage of their return to school, as well as planned opportunities
for talk as a group, it will be extremely important to continue to offer individual opportunities
for children to talk. This may be the first contact that the children have had with a significant
group of others their age in many weeks. They may also have lots of thoughts and questions
about the time away from school. Whilst doing things as a group to build them up as a class
community in this way may help repair lost connections, it is important to make sure that
pupils have a chance to talk to a key person individually, if they wish to do so. Even those who
have had a relatively straightforward experience of the lockdown may appreciate the chance
to reconnect. More importantly, there may have been things that happened at home that you
don’t know about. Make sure that adults make themselves well known and available to
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children and their families at the start of this new year, so that they know who they can come
to if they have something they wish to share or talk about.
Session 2: Recognising our place in the wider universe – Sharing and communicating information for
an audience
As children’s understanding of the wider world develops, it is important to include opportunities to
share their knowledge with others, developing a sense of involvement in the learning community and
having the chance to present as being an expert on a topic. Purposeful invitations to write allow
children to see meaning in tasks and develops their sense of audience and voice from an early age.











Come back to the front cover of the text again and re-read the title. What do the children
think this book will be about? What kind of book do they think it will be?
Now open the book to the first double page spread, titled Our Solar System. Look carefully at
this page together. Ask the children what they can see. Use this as an opportunity to glean
their prior knowledge of space, recording their thoughts and observations around a copy of
the illustration in the class reading journal.
Look for and read out the words Here We Are, look at the Earth and read its name. Ask them if
they recognise any of the other objects in the illustration or if they know any information
about them. For example, many children will instantly recognise the sun in the middle of our
solar system and may make observations about it based on their everyday knowledge. You
may also have some children who already have an interest in space and may be able to be the
experts in the room, sharing their knowledge with others. Add any of this additional
knowledge and observations to the class reading journal.
Now turn to the next page and read the text aloud. Turn the page and continue reading up to
…so let’s get started with a quick tour. Ask the children to think about the planet that they live
on. What is our planet like? What sorts of things can you see and do here on Earth? Model this
by talking about your own reflections. You might talk about the physical environment, the
different forms of life on Earth, or what people do here on Earth. Then give time and space for
the children to go on and talk about things of relevance to them. Keep notes of the children’s
ideas to display for them to draw on in their own writing.
Tell the children that they are going to develop a guide to Earth for someone who has never
been here before. Depending on the children’s age and prior experience, you can either do
this as a whole class or you can organise the children into small groups. Provide them with a
copy of the illustration of Earth from the front cover in the middle of a large sheet of paper.
Either scribe as the teacher or nominate a scribe for each group and ask the children to talk
about all the different things they would share with a visitor who has never been here before.
When they have collected all of their ideas, get the children to think about which ideas might
connect together and appropriate ways of grouping the information, for example, under
headings like Things to See, Things to Do, People, Animals etc.
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Now tell the children that they are going to organise and expand on this information for their
guide. Depending on the age and experience of the children you may wish to do this as a
written guide in a leaflet or as a video guide where children can present their ideas orally.
As an enabling adult, model the process of how to do this, articulating how to think about the
purpose and audience for this writing, knowledge of what to include for this form of writing
and how to organise it and particular language to use to engage their reader.
Provide the children with the appropriate resources to plan their work, then when they have
worked out what they want to say, to share their ideas and gain a response to these,
discussing what works and what could make their guide better.
When they are ready to publish their writing, provide them with the appropriate resources to
either compile and write their guides or to make their videos.
When the guides are complete, allow time for the children to share and reflect on their work.
You may wish to expand the ideas into a cross-curricular unit on space or exploration, using
other texts to expand children’s knowledge and ideas on the topic such as:
Beegu by Alexis Deacon (Red Fox)
Look Up! by Nathan Bryon and Dapo Adeola (Puffin)
Man on the Moon: A day in the life of Bob by Simon Bartram (Templar)
How to Be on the Moon by Viviane Schwarz (Walker)
Counting on Katherine. How Katherine Johnson Put Astronauts on the Moon by Helaine Becker,
illustrated by Dow Phumiruk (Macmillan)



Continue to provide play based approaches to learning as part of a good transition curriculum
from Early Years as part of this approach. You could build a space role-play area, such as the
inside of a rocket, an observatory or planetarium. You could provide opportunities for the
children to create solar systems using Lego (see: https://ideas.lego.com/projects/a4ecc34c2091-4c59-8de5-6c18d3ac3da1), papier mache, or from kits such as this one from Baker Ross
which has pre-made kits available to support this activity: https://www.bakerross.co.uk/solarsystemkits?&gclid=Cj0KCQjwoub3BRC6ARIsABGhnyYxvRvkw8IN_pWJlEivrU4yWF4HW4sQpyGrtfCgLs
uMnu57oSe1Vb4aAluOEALw_wcB. Children could also explore concepts around life on our
planet through small world play.
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Session 3: Learning about our planet, its environment and wildlife – writing a song
It is important to continue to develop children’s phonological development throughout KS1. A good
knowledge of onset and rime will enable children to recognise patterns in words, supporting both their
recognition of words for reading and their ability to use patterns in words to improve spelling accuracy.
Continuing to include rhyme and song as a core part of the literacy curriculum in KS1 will develop
children’s ability to recognise words that rhyme and to explore the ways in which the rhyme patterns
are represented in writing, supporting their knowledge of alternative representation of vowel
phonemes. Here, the children will work together to respond to a song and compose their own lines for
a class version of a well-known song.







Re-read the book so far, and on to There is also the sky. Though that can get pretty
complicated. Come back to reflect on these pages with the children. What have they learnt
about our planet from reading these pages? What is special about its environment? Come
back to look slowly and closely at each of the illustrations in turn, looking at key geographical
and environmental features, first on the land - such as mountains, volcanoes, hills, fields,
grasslands, forests, deserts, palm trees and ponds, then to the water - cliffs, sea, icebergs and
the wildlife that live above and below the water and then the sky – weather conditions like
snow, wind, clouds, rain, rainbows, storm clouds and lightning, and up into outer space – the
sun, moon, stars and other planets.
Make notes of children’s reflections and observations as they comment on these illustrations.
Now watch the following video: https://www.youtube.com/watch?v=B8WHKRzkCOY
Encourage the children to watch the images and listen to the words. What do they recognise
from the book? What does the video make them think or feel about our world? Why is our
world so wonderful?
Listen to, look at and learn the lyrics to the song ‘What a Wonderful World’, first recorded by
Louis Armstrong: https://www.youtube.com/watch?v=CWzrABouyeE
I see trees of green, red roses too
I see them bloom for me and you
And I think to myself what a wonderful world
I see skies of blue and clouds of white
The bright blessed day, the dark sacred night
And I think to myself what a wonderful world
The colours of the rainbow, so pretty in the sky
Also on the faces of people going by
I see friends shaking hands, saying how do you do
They're only saying I love you
I see babies crying, I watch them grow
They'll learn so much more than I'll ever know
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Then I think to myself what a wonderful world










You could also look at the picturebook made using the text of the song lyrics by Tim Hopgood,
including a CD of the song by Louis Armstrong:
https://global.oup.com/education/product/9780192736918/?region=uk
As you learn the words of the song, encourage the children to think about their meaning.
What does the song tell us about our world? What are the wonderful things about it? What
images of the world does it capture? Why are these important? If you choose to look at the
picturebook by Tim Hopgood, consider the way he has chosen to capture the words in his
illustrations.
Encourage the children to consider all the things they have seen in the book, in the video and
in their own lives, and to decide what they think is wonderful in the world. Through talk,
support the children to be descriptive about their choices; for example, if they pick an animal,
encourage them to think about why they chose it; is it a distinctive colour, pattern or
characteristic that you can use in the song, as the original lyrics do? Show them how to choose
and use adjectives to provide a clearer picture of each thing referenced. Draw the children
back to the original lyrics if they need further inspiration. Take a note of each of the children’s
suggestions and mould these into your own class version of What a Wonderful World.
Allow each child to come up with an idea that could be incorporated into the song and to
write this down on a sentence strip, or work as a scribe for the ideas of children if this is more
appropriate to their age and stage of development.
Work together to arrange the ideas into your own version of the song. You could compose this
as a spoken word free verse, where you don’t have to worry about the rhyme scheme, or to
support their confidence in using rhyme effectively for themselves, you could work with the
children as a practising writer to share with them how to make their words fit the syllabic beat
and rhyme pattern of the original song. Talk through your choices as you work, choosing, using
and adapting ideas to fit the rhyme scheme. e.g.
I see panthers black and polar bears white,
Bees in the day and owls at night,
And I think to myself, what a wonderful world.
I see volcanoes boom, mountains high,
Forests of green, seas and sky
And I think to myself, what a wonderful world
The raindrops slowly falling, the lightning flash so bright
The sunshine in the daytime, the soft moonlight at night,
I see people smiling, saying hello
Birds above the land and fish below
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When you have worked together to create your own verse of full song, record this in small
groups with the children, dividing the song up so they each learn and sing a small part each.
You could use some suitable software to merge photographs of the things the children have
spoken about together to create a backdrop video or allow children to construct or create
models, art or find toys of the things mentioned in the song to use in their performance. You
could share this with parents on a class blog or via an e-newsletter.

Session 4: Engaging with the environment physically: Outdoor Learning
Learning in the outdoors is integral to a quality Early Years curriculum and regular access to outdoor
learning should continue into Key Stage 1. Being outside allows children to express themselves freely
and unlike an indoor classroom, the openness of this environment allows children to move, explore,
discover and gain independence with a far greater sense of freedom, which has multiple benefits for
children’s physical and mental health. Learning in an outdoor environment allows children to interact
with the elements around us and helps them to gain an understanding of the world we live in, this is
integral to truly engaging with and understanding the concepts raised in the previous session.





It is important that this session is conducted in an outdoor learning space, where children
have time and space to engage with and explore the natural environment outdoors. This
should be a space where they can enjoy nature, so if your outdoor environment has a garden,
or space for planting, this will work well, or, if you have access to a local park, woodland or
green space, such as a school field or forest school area, this will be ideal. You may want to
bring some specific items for the children to engage with in the space, for example:
o crepe paper to make stick streamers and watch the wind;
o lard and seed to make bird feeders;
o wildflower seeds to scatter;
o large magnifying glasses;
o pooters to collect minibeasts safely;
o tarps, rope and sticks to make dens;
o wool and string to craft shapes from sticks (and scissors for adults to take care of);
o stories and books focussed on the outdoor environment, such as We’re Going on a
Bear Hunt by Michael Rosen and Helen Oxenbury (Walker), Owl Babies by Martin
Waddell and Patrick Benson (Walker), The Perfect Shelter by Clare Helen Welsh and
Åsa Gilland (Little Tiger), Shh! We Have a Plan by Chris Haughton, Where the Wild
Things Are by Maurice Sendak (Red Fox);
o notebooks, paper and drawing and writing equipment to record responses to their
activities;
If you are a forest school or you have a firepit as part of your outdoor provision and you are
trained to do so, you could light a fire and toast marshmallows or drink warm apple juice.
As you enter the space, ask the children to sit quietly, close their eyes, breathe in and out and
be still; listening to any sounds they can hear around them. Give them time to simply relax and
sit quietly in the space, modelling this yourself with the other adults. Then, ask them to open
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their eyes and reflect on being in the space. How do they feel being out here? How is it
different from being indoors? What could they hear when they were being still and quiet?
What can they see around them?
Now take some time to read the poem ‘Out and About’ by Shirley Hughes, from her collection
Out and About (Walker). A photograph of the poem is provided below, but it would be good to
have a copy of the text for you to draw from and an enlarged copy of the poem to display back
at school:

Read the poem aloud to the children in the outdoor space. Ask them to talk together about
the words they have heard and the illustration they can see. What is happening here? What is
the weather like? What is the child doing? How do they feel about being outside? How do you
know?
Re-read the poem again. This time ask the children what they think this child is going to do
while they are outside. What will they do to make them busy? Now, explain to the children
that they will have time and space to explore and play in this area like the child in the poem,
show them the resources you have brought with you and let them look at the environment
around you. Talk about the things they could do in this space, establishing routines to allow
them to engage in the space safely and with respect for the nature that exists there, for
example, not scaring birds or other creatures or not picking wildflowers.
Spend as much time as possible in the space and give plenty of freedom for the children to
explore the space, engaging with each other and the materials you have brought along.
Provide the children with handmade journals to sketch, write or respond to the outdoor
learning experience in any way they like. As enabling adults, explore, talk and play alongside
the children and support them in engaging them in specific activities such as making streamers
to play with, crafting shapes with sticks they find on the ground by tying them together with
string or wool or making bird feeders to leave in the space. Take lots of photographs of the
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children being busy outdoors and record observations of the children’s talk, interactions and
reactions to what they choose to do.
When you come back to the classroom space make time to reflect on the experiences they
had in the outdoor environment. How did it make them feel? What did they enjoy or,
conversely, not enjoy about being outdoors? What did they do in the outdoor space? What
did they see hear or experience?
Follow this up by encouraging the children to write their own poem, based on ‘Out and
About’, to reflect on their own experiences of being outdoors. With less experienced writers
you could compile a class or group list poem, where each child contributes a line to reflect on
something they did, saw, heard or felt as part of their experience outdoors. For more
experienced writers, encourage them to write their own independent poems. With children in
KS1, children might find it easier to write in free verse, rather than try to follow a rhyme
pattern, as in the original poem, although more experienced writers may have learnt enough
from the song writing task to feel confident to do this. As an enabling adult modelling writing,
look at how to construct and place each line to achieve a flow and continuity and then read
this aloud for the children to hear.
Give the children time to draft their poems, encourage them to work roughly and make
changes as they work as needed. When they have something they are happy with, encourage
them to read this aloud to someone else, to hear the rhythms and patterns they have
achieved in their writing. Allow them to make changes to improve the poem guided by peer or
adult response.
When they have a poem they are happy with, allow them to type up the poems or to write
these out in presentation handwriting for publication, or to record performances of these.
Encourage them to work on illustrations to go alongside their poems and arrange a space for
the finished poems to be displayed for children to come back to, re-read and talk about the
experiences they have had.
Use this session as stimulus for opening up more activities in available outdoor areas that
allow children to interact with the environment in different ways, e.g. observing and
interacting with nature and the weather, growing plants, fruits and vegetables, engaging in
physical activity, developing their understanding of the outdoors through forest school.

Session 5: Learning how to care for ourselves and for others: Informational Writing
Following self-care routines and considering the needs and welfare of others is an important part of
settling into school life. Now, more than ever, it is important that we learn to look after ourselves, keep
ourselves safe and healthy and to use what we know to care for the needs of others around us.


Re-read the book so far, to reorient the children with the storyline and on to: The most
important things for people to remember are to eat, drink and stay warm. Come back to the
diagram of the body and explore this closely with the children – it would be useful to have a
large scale copy of this diagram, which you can continue to annotate together.
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Ask the children if they can read any of the labels on the diagram. How did they know what
these words said? They may draw attention to the arrows that point to the particular body
parts, but it is also important to draw their attention to the sounds and letters contained in
the words. You can model how to segment and blend phonetically decodable words, such as,
leg (l-e-g), arms (ar-m-s), brain (b-r-ai-n), lungs (l-u-ng-s), nails (n-ai-l-s) and hair (h-air) to
revisit and review words containing sounds in the basic code. You can also draw children’s
attention to alternative ways of representing known sounds in words such as head, heart,
belly, bones
Talk together about our bodies, the parts and their functions, drawing on the explanations
given in the text and talking about those parts that are external and those that are internal.
Ask the children if they are aware of any other body parts that are not mentioned in the
diagrams. They might mention hands and fingers or feet and toes or facial features such as
eyes, nose, mouth and ears. Encourage them to think about why each part mentioned is
important.
Watch the BBC Teach video about body parts here:
https://www.bbc.co.uk/bitesize/topics/z9yycdm/articles/zqhbr82 and discuss any other body
parts they see that are not mentioned in the diagram. What are the functions of these
different parts?
Encourage the children to draw their own anatomical illustrations like these, with one half
showing the external features of the body and one half showing the internal features and add
these explanations in brackets alongside as the author has done. You may also think about
belly and may want to add the internal organ ‘stomach’, talking about the function of this
internal organ. Some children may also have knowledge of other internal organs such as the
liver or kidneys. They may even know more specific names for some of the bones, such as ribs
or skull. Encourage the children to add as much information as they possibly can. They may
also choose to write more to share what they know about the human body.
When the children have finished, re-read these pages together and focus on the last lines:
Look after it, as most bits don’t grow back.
The most important things for people to remember are to eat, drink and stay warm.





Talk together about how we keep ourselves safe and healthy. What would happen if we didn’t
eat or drink? Why are these things important? Think about the snacks and meals that are
provided in school. When are these planned for? Why is it important to eat regularly while you
are here?
It’s also important to highlight the importance of looking after the needs of others. You could
explore how important it is that everyone in the world has access to food, water and housing.
You could start a community focussed project such as collecting donations for a local food
bank or using donations to provide your own food bank for families. This may be especially
important at this time after many families will have lost income through the coronavirus
pandemic.
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Ask the children if there is anything else they think is really important for keeping ourselves
and each other safe and healthy. This gives a contextualised invitation to discuss the public
health messages that have been given to support us in minimising the spread of viruses. Talk
about why the lockdown was essential for halting the spread of the virus and ask the children
if they can remember any of the important messages that we need to remember to keep
ourselves and others safe and healthy.
Look at ways key information can be presented in a way that is clear and easy to follow, such
as in this BBC poster:

Talk to the children about what is being communicated on the poster and how this
information can be easily understood. You could cover the text at first to see if the children
can guess what each image is telling us before revealing to see if they are correct.
Use this as an opportunity to review existing and new routines with the children. Children of
this age will have varying degrees of experience with the health measures put in place since
the coronavirus outbreak, so it is important that we use this as an opportunity to talk about
any fears the children have, and to explain to them that these measures are in place to keep
us all safe, not to scare us.
You could support them in making or reading posters, signs, captions and instructions around
the school to remind them of and engage them in independently following key routines, e.g.
easily accessible tissues with reminders to use these when sneezing, signs reminding children
to wash their hands, both in washing areas and on classroom doors, as well as using
photographs to draw attention to any signs and instructions in the local area that they might
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see and need to follow when outside of school, for example in public areas, on public
transport and in shops.
Negotiate discussions sensitively with the children and ensure that conversations with adults
can continue outside of the session for children who want to continue to talk or share their
thoughts or concerns.

Session 6: A focus on people and community – Exploring new vocabulary and concepts
As well as a focus on the school and local community, it is important for the children to understand
that they are part of a much larger community of people and that they have much in common with all
kinds of different people in places around the world.












Re-read the text so far and on to …but don’t be fooled, we are all people. Give time for the
children to look carefully at this spread. It would be good to display this on a large screen or
IWB so that they children can see all the figures represented in the illustration.
Allow them time to respond to what they can see. Do any of the figures interest them? Do any
remind them of people in their own lives? Spend some time allowing the children to share
their thinking about the people they can see – what do some of them have in common? They
may pick out people that are engaged in sports, music or another hobby. They may notice
some of them are children and some are adults. Ask them to pick out someone in the image
that they think they have something in common with and to explain why. For example, they
might enjoy riding a bike and may pick out the child riding in the picture. They may pick out
someone who reminds them of their mum, dad or another relative. If they are interested in
space, they may pick out the astronaut.
Encourage each child to make a drawing to represent themselves. Support them to think
about what they will be wearing, or what they will be doing or holding that will tell us
something about them. Come back to images in Oliver Jeffers’ spread to exemplify this. Look
at how Oliver Jeffers has placed each character by adding a shadow beneath them to ground
them in the scene, you could encourage them to do the same.
When they have finished their drawing, cut these out and give each child some blu-tac to
place themselves on a large sheet of paper, with the words from the text replicated, to
complete a class version of the spread, showing the class community. Encourage the adults in
the setting to make their own drawings alongside the children to add to the spread. Look for
what the different drawings tell us about each individual and what commonalities you can see
between the children.
For home learning, children might want to make their own spread of drawings of people that
are special or important to them. It might be friends, relatives, people in the school setting,
local community or people they look up to.
Now, watch the following clip and story from CBeebies:
https://www.youtube.com/watch?v=y2egWySNmh0 Talk about the clip and the story
together, drawing back on the lines used in the text to support these discussions:
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People come in many
shapes, sizes and colours.
We may all look different,
act different and sound different…
…but don’t be fooled, we are all people.










What do the children understand from this? Use this to introduce key words like fairness,
inclusivity and equality and explore what these mean in the context of all they have heard.
Explain that these will be values that lie at the heart of our classroom and school community
and that everyone is welcome here and that no-one here will be treated differently because of
the way they look and that we will work together to make sure this happens. Add these words
around the class spread.
Some children may have tuned in to recent world events and may know about the Black Lives
Matter campaign. It is important to discuss with children how people should all be treated
equally, no matter what their differences are and look at ways to ensure that the community
in the classroom is inclusive, and feel confident to challenge any prejudices, should these
arise.
Encourage the children to think about what makes a fair and inclusive environment. Model
some examples of this in your own talk if children find this concept difficult to comprehend
immediately, e.g. if we have a fair and inclusive school:
no one should feel left out
everyone should feel included
we are kind to everyone
no one should be treated differently because of the way they look
Write these points up for the children to refer to and encourage the children to pick one of
these or to come up with a new point themselves and to illustrate what this might actually
look like if we see it happening. Provide every child with a piece of A4 paper or card and allow
them to draw out their vision for an inclusive school. When they have completed these, talk
together about how we can make sure these things actually happen. What actions do we all
need to undertake so that these things can be achieved? Ask the children to add these things
to their posters and display these prominently in the environment as an example of our
shared vision.
Alongside the sessions, it is important to work with the adults, children and families to ensure
that the wider learning environment supports inclusivity. Posters, pictures, books and other
resources on display should reflect a wide range of people and help children and families to
recognise that they are valued. Display lists of words from home languages used by children in
the setting and have artefacts that share home languages and celebrate a range of cultures
e.g. musical instruments, shades of paint, crayons and coloured pencils for skin tones. Work
with your parents, providing opportunities to record them reading stories or singing songs in
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home languages and make these available for children to listen to and interact with. Seeing
their language reflected in this way will encourage parents and children to feel involved and
valued. Find out from parents the greetings they use either in English or in other languages.
Encourage staff, parents and children to use these greetings. Ensure all the adults and children
in the setting adhere to treating every member of the community fairly and equally and that
the environment and provision is inclusive to all the children and their families.
Session 7: Looking after other living things – Reading and writing for information
As well as looking after themselves and others, it is important for children to learn how to respect and
care for living things in the wider world. Helping the children to grow and take care of wildlife in the
local area will support them in developing a love of nature that will support their wider understanding
of caring for the environment.












Re-read the book so far and on to: They can’t speak, though that’s no reason not to be nice to
them. Allow the children time and space to look closely at all the animals they can see in the
illustrations. Which can they name and recognise easily? Which do they not know the names
of? Which animals are their favourites? Why?
Think about where these animals might live, linking back to the environments we saw
previously in the book: land, sea and sky. You could copy the pages, cut the animals out and
support the children to sort them into where they live. Do any animals live in more than one
place? For example, the polar bear lives on the land, but can also swim. Swans swim in the
water, but can also fly. You could also explore other ways of categorising and grouping the
animals, e.g. pets, farm animals etc.
Draw children’s attention to the Dodo, and the thought bubble that reads, I’m not supposed to
be here. Explain that this is an animal that is now extinct. This means that there are no longer
any living. Explain that this is mostly because people hunted them for food. Talk about other
animals that are in danger because of people hunting them or destroying their habitats, such
as the orangutan, tiger and turtle. Talk to the children about how they feel about this.
Introduce some key questions to support children’s thinking. Are all the people on our planet
always nice to the animals that live there? What do you think our planet would be like if all
these creatures no longer existed?
Explore the pages on the WWF website about animals that are currently endangered:
https://www.wwf.org.uk/learn/wildlife. Discuss the meaning of this word with the children
and then click on different animals on this page to find out why they are under threat.
Encourage the children to pick an animal from the page and summarise why this animal is
endangered in the form of an informational poster or leaflet. Depending on the children’s age
and experience, you could encourage them to pick different animals by printing out copies of
the pages or you may choose to work as a class to summarise information about one chosen
animal.
Model the process of summarising and note taking by reading the text aloud and asking the
children to explain all of the reasons why this animal is endangered, then show how to note
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these reasons in simple phrases. The children can then use these to expand the information in
their poster or leaflet.
Come back to the text in the spread: They can’t speak, though that’s no reason not to be nice
to them. Ask the children: Are all humans being nice to animals? What advice could we give to
take better care of the animals that live alongside us on the planet? Keep a note of the
children’s ideas by scribing these on sentence strips to display alongside a copy of the
illustration, or, if children are confident writers, allow them to write their own ideas on
sentence strips.
As part of work in the extended curriculum, continue to look at ways to develop children’s
understanding of how to help animals and plants in our local environment by reading aloud 10
Things I Can Do to Help My World by Melanie Walsh (Walker). Talk with the children about the
ways in which the things mentioned benefit our environment. Recap on some of the specific
things mentioned, particularly:
I will feed the birds in winter.
I can plant seeds and help them grow.





And recap on why these things are important.
Support the children in helping wildlife to grow in the school environment. Prepare areas
inside the classroom for planting, displaying and learning to look after indoor plants. If you
have a class pet, talk about what is involved in its care, and empower children to become
involved with care routines. In the outdoor area, support children to prepare ground or
containers, plant seeds, bulbs and seedlings of various different flowering and edible plants
and provide opportunities for learning how to care for these as they grow. This will include
watering – and learning not to overwater! - weeding, learning the difference between plants
that are edible and inedible, and harvesting food and seeds where appropriate. Think about
how to care for birds and other small creatures in the outdoor areas of the school. Support the
children in erecting or building bird houses, bee houses, bug hotels or bird baths. If you have a
larger space, with lots of room for planting and growing, involve parents and carers in
supporting you to make this a garden for the class community, where you could also maintain
a compost bin and use this to enrich your soil for growing. The RSPB has lots of child friendly
ideas for looking after wildlife on its website: https://www.rspb.org.uk/fun-and-learning/forfamilies/family-wild-challenge/activities/
Encourage the children to observe, draw and talk about wildlife they see indoors and out and
to make labels, lists and captions to identify plants, remind themselves and others of
important routines and instructions for taking care of the animals that visit the space and the
plants that are growing.
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Session 8: Broadening our understanding of the world: Asking and answering questions
When children are able to pose questions and explore the answers, they feel motivated to exercise
their sense of agency and build their independence. When children ask questions that stem from their
desire to understand the world around them, their mind is more open to connections and learning feels
meaningful to them. Through encouraging children to pose questions, you offer them important
opportunities to speculate, to clarify their thinking, to broaden their understanding about topics
beyond their reach and to seek reassurance.












Re-read the book so far, and on to: Be patient, you’ll learn how to use words soon enough.
Look at the picture of Oliver Jeffers, the author and illustrator of this book on the inside back
flap of the dust jacket. Share with the children that he is holding his baby son, called Harland,
and that he wrote this book to teach Harland about the world in which he would be growing
up. This page speaks directly to him. Ask the children to think how they have changed since
they were a baby. Once, they were like the baby here and couldn’t talk, but now they have
learnt to use words. What else could they not do when they were a baby, which they have
learnt to do now?
Recap with the children all the things that they think they have learnt about the world from
exploring this book. Keep a record of the children’s reflections. What do these show you about
their understanding of the text?
Come back to the spread and look carefully at the illustrations. Think about the head filled
with questions that you can see. What images can they see inside the head? What questions
might this person have about those things?
Support the children in constructing and phrasing questions, modelling where necessary, using
images from the illustration, e.g. Why do babies drink milk from bottles? Where does the
water in the tap come from? How can boats float on water? Is a whale the biggest animal on
the planet? Share a range of words that can be used to start questions in your
demonstrations, then invite the children to think of other questions connected to other
objects in the illustration.
Take a large semi-circle, cut from sugar paper and draw on it eyes and a mouth, as in the
illustration. Then take appropriate drawing materials and model for the children how to draw
things that represent things that you are thinking about, are curious about or have questions
about in the world. Vocalise your thoughts and questions with them as you draw. Invite the
children to think about the things in their mind – thoughts, ideas and questions and to share
these orally. Be aware that alongside discussing interests and fascinations, some children may
voice genuine concerns or even fears and you will need to navigate and facilitate
conversations sensitively. Ensure that key adults can work with children outside of group
sessions to listen to and talk through any of these, offering support and guidance.
In the extended provision, provide a semi-circle cut from sugar paper for each child to use, if
they wish, to draw on eyes and a mouth and the things they are thinking about or have
questions about, as in this illustration. They may choose to annotate their image with the
questions they have in their minds, if they wish to share these.
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Offer children the opportunity to share the questions they most want to ask and discuss
possible answers within the class community. Share with the children how to use common
tools like books, asking experts or using the internet, to research answers beyond the reach of
the class community.

Session 9: Learning how to navigate the world – recounting events
Young children are often naturally mindful, particularly in their play; but as their lives become more
rushed and structured they are less able to tune in to their senses, inner thoughts and emotions.
Encouraging children to take time to rest provides multiple benefits, such as improved attention,
learning, memory, and overall mental and physical health. Taking time with children to practise
mindfulness helps children to understand their emotions and feelings, notice the positives, and develop
a sense of appreciation, gratitude and contentment.










Re-read the text so far and on to: It will be gone before you know it. Talk to the children about
what they see in the text. Look back at the spread that shows the difference between night
and day and talk to the children about what they see. Explore all the different activities that
take place in the daytime illustration and allow children to talk about the activities they enjoy
doing in the day.
Now, compare this with the stillness of the night-time image. Ask the children to describe the
differences between the top and bottom parts of this spread, looking at the colours, the
settings, the movement and action. Now, ask them why they think it is important to rest and
sleep. They might notice the baby being awake with the hammer. How do you think the
parents might feel if the baby wakes them up? How do they feel themselves if they don’t get a
good night’s sleep?
Now look back at the next two spreads; start by exploring of the countryside spread. Ask the
children to imagine that they were in this space, what do they think they would see and hear?
What is the weather like? How do they think it would feel to be here? Have they ever been
somewhere like this before? Allow time and space for children to share their ideas with the
group.
Turn their attention to the people in the illustration. What are they doing? How do the
children think they are feeling about being in this space? Encourage the children to tune into
their facial expressions and body positions, re-creating these physically to support their
understanding and to help them to articulate their ideas. Ask them if they would like to be in
this space. Why or why not? What would they like to do if they were there?
Now turn the page and compare this spread to the last one. How is this city scene different
from the countryside scene? How are the colours and shapes different in this spread? What
difference is there in the space on the page? What do the children think they would hear and
see here? How do they think it would feel to be here? Have they ever been somewhere like
this before? Allow time and space for children to share their ideas with the group.
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Encourage the children to think about the words on the page. What does it mean when things
move quickly? How do the pictures show you that things are moving quickly here? Compare
the action in this spread with the stillness in the last spread to consolidate children’s
understanding of what it means for life to move quickly and slowly. What activities do they
take part in that are fast and busy? Which activities help us to be still and calm?
Share the poem, When I Swing by Matt Goodfellow with the children:
http://www.mattgoodfellow.yolasite.com/when-i-swing.php, also available in Off By Heart ed.
Roger Stevens (A & C Black). Read the poem aloud to the children then encourage them to
look at the poem on the page. Does it convey a sense of things moving quickly or moving
slowly? What is it that makes the children feel this way?
Compare this with the poem Look at the Train! by Kathy Henderson:
https://clpe.org.uk/poetryline/poems/look-train Does this poem give you a sense of moving
quickly or slowly? What is it about the poem that makes the children think this?
Give copies of the poems and allow them to practise performing these in a way that conveys
the speed of the movement.
Invite them to write their own poems that share an aspect of life that moves quickly or slowly.
Draw on the rhythms of the poems you have explored together and the way they are arranged
on the page to convey the speed at which the activity is happening. Model how to translate an
idea into writing yourself, such as a poem about doing yoga, that conveys the slow stretching
nature of the activity or a poem about playing football that conveys the fast pace of the game.
In the extended curriculum, provide a range of activities that enable children to experience
the difference between being very active and being calm. This might include sport and dancing
or playing collaboratively, compared to yoga, meditation or taking time to be alone. Take
photos of the children engaged in the different activities. Encourage them to talk about how it
feels to be active and how it feels to be calm. Talk about the importance of balancing fast
paced and calming activities and the importance of being able to find time and an appropriate
activity to calm ourselves if we are feeling worn out, anxious or angry.
Share the children’s experiences with parents and carers, emphasising the importance of
children having time to be slow and to rest, suggesting calming activities that children can also
use to relax at home, like reading, yoga, and breathing or meditation exercises.

Session 10: Finding our place in the world as active and caring citizens – Writing notes for the world
The end of the book is a wonderful invitation to talk about the importance of kindness. Learning how to
socialise and care for the needs of others, as well as our own, is a key aspect of Personal, Social and
Emotional development in the Early Years. This will also extend to developing children’s awareness or
their larger role as world citizens, and contemplate their own contribution to the world.


Read the entire book from the beginning to the end. Think about the last part of the book,
looking at all the different people the baby has in their life to help them find out the answers
to other questions they might have. Look at the line of people in front of the parent and the

43
© CLPE 2020













baby on the spread that reads, …you can always ask someone else. Who do the children think
these people might be?
Encourage the children to think about the people in their own lives that they could go to if
they needed help or advice. Who would these people be? Make a list with the children of all
the special people they have in their lives that are there to help and support them. Encourage
them to think about people at home and people at school, so they know they always have
someone to turn to should they need them.
Come back and re-read the pages: It looks big, Earth up to Make sure you look after it, as it’s
all we’ve got. Think about the word kind with the children, write it up at the top of a large
sheet of paper or on a flipchart. What does this word mean to the children? Encourage them
to think of instances in or out of the setting where someone has been kind to them. What did
this person do that was kind? How did it make them feel when someone was kind to them?
Model this by sharing your own example of when someone has been kind to you, sharing with
the children how to recognise and articulate an act of kindness and describing how this made
you feel.
Go on to discuss all the larger acts of kindness that have happened in the country during
lockdown. Talk about the everyday heroes, key workers like doctors, nurses, public transport
workers, delivery drivers and teachers who have worked hard during the lockdown to make
sure that people are looked after. Many children will have parents that are key workers and
who have been working at this time, and they will have continued coming to school during this
time to allow them to work. Allow children to share their own experiences and talk about the
work they and their parents have been doing.
Following this, create a display board in the classroom where you can celebrate kindness,
throughout the year and beyond the life of the book study. Keep speech bubbles near to the
display and use these to record when children tell you that someone has shown kindness
towards them, keeping this core value at the heart of the learning community in your setting
and supporting children to articulate their thoughts and feelings throughout the year. Children
can also write their own speech bubbles to talk to you about and add to this display, along
with photographs of moments where you as the enabling adults recognise moments of
kindness.
Now, support the children to think about different ways that we could be kind to and look
after our planet and everything that lives on it, based on all the learning they have done
around the book. You could remind them of specific themes by revisiting key spreads from the
book to stimulate their thinking. Make lists of the children’s ideas to come back to.
Now re-read the spread starting Though we have come a long way… to Just remember to leave
notes for everyone else. Encourage the children to think about this concept. What is a note?
Why do we write notes to people? Have you ever seen a note written before? Does anyone in
your house write notes for each other? What do they say? Think about the different reasons
that we might write notes to each other, sharing examples from your own life, e.g. Yesterday, I
wrote a note to Mrs Grant to remind her to pick up the fruit for our snack – and she read it
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and picked up the fruit that we have on the snack table today. Last week, I wrote a note to my
neighbour to thank her for helping me in my garden.
Think about the concepts raised in this spread. First, encourage the children to think about all
the things that are really great about living on Earth or significant things that have been
achieved in the history of the Earth, prompted by what can be seen in the illustrations. Show
the children how to record some of their ideas in the form of a short note, e.g. We can fly to
different places on aeroplanes; Lots of people live together in towns and cities or Astronauts
can fly into outer space in rockets!
Now, encourage the children to consider what they would want to tell other people to help
make the world a better place for everyone and everything in it. Look at Oliver Jeffers own
Note for Living on Planet Earth, which he specially produced to support this unit of work at:
https://clpe.org.uk/clpewordsfortheworld Talk about this together, what he has chosen to
write and how and why he might have done this.
Give the children time and space to think about their ideas before vocalising these. They may
draw on some of the ideas they have already had about being kind or looking after the planet,
or they may have some new ideas. Model this for the children with an idea of your own,
showing how to share your idea in a short note, e.g. Treat everyone kindly or Look after the
plants and animals on Earth.
Provide each child with a postcard sized piece of card and allow them time and space to draw
or write their notes for living on Planet Earth. Scribe the children’s thoughts and ideas for
children at pre-writing stages to go alongside their drawings. Write and draw alongside the
children to produce your own note to share and contribute to the class collection.
Share the children’s thoughts and ideas with the parents and carers and send postcards home
with them to invite them to write their own notes.
Every class across the school will be invited to do this. Collate all of the notes and use these to
the form the basis of a communal display that celebrates the work you have all collectively
done inspired by this text and by this phenomenal moment in our history. Take photographs
of your notes and the wonderful work you do and share these online making sure to tag CLPE
in.
Refer to the ‘Whole School End of Unit Celebrations’ section for instructions on how to do this.
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Teaching notes for
Years 3 & 4

Illustration ©Oliver Jeffers from Here We Are – Notes for Living on Planet Earth, HarperCollins 2017

©The Centre for Literacy in Primary Education.
You may use this teaching sequence freely in your school but it cannot be commercially published or reproduced or used for anything other than
educational purposes without the express permission of CLPE.

Session 1: Coming Back Together into the Setting – Using Poetry as a Vehicle for Expression
The title and themes of the book offer a perfect way in to coming back together as a group. It would be
advisable to create a large class journal by folding large pieces of flipchart or sugar paper and stapling
the pieces together. This series of sessions will invite personal responses and reflections to a range of
talking points and stimuli and a class journal such as this will provide a useful place to note
contributions from such discussions. It will provide a record of the children’s reflections and is
something you and they can return to during this time and beyond.









Write the words, ‘HERE WE ARE,’ on the board and invite the children to reflect on how it feels
to be here right now.
o What about ‘here’ feels the same and what feels different?
o How do we feel about being back at school?
o How do we feel about not spending as much time at home?
o How do we feel about being back amongst our friends and school community?
o What have we missed?
o Do we have any questions or thoughts about being back?
o Do we have any hopes about how things will be?
Note their thoughts and reflections in the class journal.
Explain that as they settle back into school life, it will be perfectly normal for things to
continue to feel different for a while and it is important that they know they can share
thoughts, feelings and questions at any time.
Be mindful of any children who do not wish to talk at this time, and do not place an
expectation that they have to share if they do not wish to. Discuss the things that are similar
and different in children’s responses, and as the teacher, observe and take note of which
children express confidence and excitement about their return to school and any children that
express anxiety or trepidation. Ensure that you make time to be available for these children to
talk through any worries and to look for ways to support them in being comfortable to be back
in the space.
Remember, that in this early stage of their return to school, as well as planned opportunities
for talk as a group, it will be extremely important to continue to offer individual opportunities
for children to talk. This may be the first contact that the children have had with a significant
group of others their age in many weeks. They may also have lots of thoughts and questions
about the time away from school. Whilst doing things as a group to build them up as a class
community in this way may help repair lost connections, it is important to make sure that
pupils have a chance to talk to a key person individually, if they wish to do so. Even those who
have had a relatively straightforward experience of the lockdown may appreciate the chance
to reconnect. More importantly, there may have been things that happened at home that you
don’t know about. Make sure that adults make themselves well known and available to
children and their families at the start of this new year, so that they know who they can come
to if they have something they wish to share or talk about.
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Share the opening endpaper of the book with the children and invite them to share their initial
responses.
What do they notice?
What parts of the illustration are their eyes drawn to?
How does the scene make them feel?
Does it remind them of anything they have seen or experienced before?
What might it feel like to be on the boat in the scene?
Stick a copy of the illustration on a page in the class journal and note their responses on and
around the illustration.
Share Ruth Awolola’s reading of ‘A Love Letter to the Stars’, from the collection Rising Stars
(Otter-Barry Books): https://clpe.org.uk/poetryline/poets/awolola-ruth.
Play the reading again and this time invite the children to discuss their initial impressions,
sharing things they liked about the poem and discussing things they may not have liked and
why. Were there any particular words or phrases that stood out for them and why?
Invite the children to ask questions about any aspects of the poem, be it the language,
imagery or feelings it evoked. How does the poet feel about stars, how do we know?
Share the opening double page spread featuring an illustration of the solar system with the
arrow pointing to Earth and the accompanying statement of, ‘Here We Are.’
Take a moment to allow the children to share their impressions of the spread and discuss
what they notice.
Invite them to reflect on how this illustration conveys the vastness of this space and how this
compares and contrasts with the awe and wonder expressed in Ruth Awolola’s, ‘A Love Letter
to the Stars’.
Using Google Earth (https://www.google.co.uk/earth/) take the class on a journey from space
to your school and possibly other locations or landmarks of interest to the children. Give them
the opportunity to reflect on how large the universe is and how special it is that we are all part
of this wondrous space.
Invite the children to think about their favourite place to be or somewhere they like to
imagine being.
Take time to discuss the place they are recalling or imagining and encourage them to think
about details such as:
Is it a warm or cool place? What colours do you associate with this place?
Is the place in a building or outside? What items and objects tell us this? Is it bright or dimly
lit?
Are there distinctive smells that you associate with this space? Are the smells warm and
inviting or are they intense and invigorating?
What feelings does this place evoke? Does it feel like a hug or a high five?
Is the energy of the place one of wonder and awe in the way Ruth Awolola describes her
feelings in her poem or does your place have a different energy? Is it very busy or is it quite
still?
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Who is in the place? Is it just you or are there others present? How do you feel about the
individuals and beings in the place?
What are they doing?
Encourage them to draw the place they are thinking of, ensuring that they include as much
detail as possible.
Using the drawing, discussions and reflections, invite the children to write their own poem
titled ‘Here We Are’, inspired by their favourite place. Children can choose to write their poem
either in the poetic form of a narrative poem or a list poem. For guidance on and further
examples of these particular poetic forms visit the Poetryline part of our website at:
https://clpe.org.uk/poetryline/poetic-forms-and-devices
Once the children have had time to draft, edit and refine their poem, give them the time to
type up their final pieces. Print each poem onto sheet of gold card cut in the shape of a circle.
Back a communal display board with dark blue backing paper and recreate the image of Earth
featured on the front cover of the book in the style of Oliver Jeffers. Title the display, ‘Here
We Are’ and place the gold discs featuring children’s poems around the globe to create the
impression that the discs are extensions of the dots of life on Earth and are magnifying all the
special moments.

Session 2: Reflecting on Important Relationships – Writing a Letter to a Special Person
It will be important to give children the space to reflect on the relationships in their lives and how these
may have evolved during this challenging time. The book offers the opportunity to contemplate the
special relationships in our life and how these shape and influence who we are and our sense of place
in the world.


Read the opening of the book up to and including the line, ‘We’re glad you found us as space is
very big.’ Invite the children to think about all the people and pets (if they have any) in their
lives. Be aware that some children’s reflections might extend to relationships with people who
may have passed away. It will be important to ensure that the appropriate support is in place
to help children process potential trauma and also to value the relationships we continue to
have with people even in their passing. Encourage the children to consider:
o
o
o
o
o
o



What makes these individuals special to them?
Why do you like spending time with them?
What do you enjoy doing with this person?
How do you think they feel about you? How do you know?
How do you let this person/ pet know that they are special to you?
Reflect on how special it is that they just so happen to be on Earth in this space at the
same moment and time.

Invite the children to draw their favourite memory of their favourite person, group of people
or pet on A4 paper.
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Give the children the opportunity to draft a letter to their special person, detailing why they
are special to them and why they are grateful to have them in their lives.
Allow children to select their preferred colour of A3 card. Direct them to fold the card in half,
stick their drawing on the front of the card and write up their final versions inside the card.
Arrange to have these cards posted to their favourite person.

You could choose to make colour copies of the final drawings and use these for a class display
capturing special moments to serve as a visual reminder for children of special moments and people in
their lives when they are in the learning space.
Session 3: Our Role in Conserving our Environment – Writing Guidance and Recommendations
During lockdown, environmentalists observed positive changes in the patterns of behaviour of wildlife
and clearer skies amongst other things. It will be useful to reflect on this unanticipated silver lining and
give children the opportunity to consider our collective roles in building on such gains. This point in the
text offers a good stopping point to ponder on this.















Read on to: We know lots about land. Use this point in the text to build on your previous
discussions about our world and your explorations using Google Earth to extend children’s
considerations about the vastness of the world and their place in it. Encourage them to reflect
on their relationship with and responsibility towards the world around them.
Share the news report detailing the positive impact that lockdown has had on different
aspects of the environment in the UK and around the world.
https://www.youtube.com/watch?v=bjqTJyokMyQ
Invite the children to reflect on how we might maintain the gains of improvements to the
quality of air and life for wildlife as our life routines and practices steadily continue to resume
in our local community and more widely.
Note recommendations and suggestions in your class journal.
Discuss which of these will be most important in their view to communicate to others in their
school community.
How might they articulate the recommendations to ensure that they are clear and
informative?
Discuss what format such recommendations might take for members of your school
community for children of varying ages to be receptive and engaged.
They could opt for a poster, leaflet or public service video.
Invite children to design their own publication in the format they deem most fitting, advising
members of the school community about the ways in which we should adapt our routines and
practices to sustain some of the gains made during this period. If they opt for the video, they
will need to plan the different scenes, where to locate these, who will feature in the video and
how the scenes will be scripted.
Create a communal display to serve as a public communication station. If children have opted
for the video format, you could choose to play this on a loop as part of the display.
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Session 4: Deepening our Appreciation of the Natural World – Writing Song Lyrics
For young people in their formative years to have experienced such a collectively life changing
experience on a global scale in a very intense time frame will have been worrying, anxiety inducing and
in some cases traumatic. Children will have thoughts and questions about the world around them and
will need to reconfigure how they feel about the world and their place in it. There is much to be
inspired by and in awe of in terms of the many wonders of the world. This point in the text allows the
opportunity for children to ignite or reignite their curiosity and enable them to foster an appreciation
for things that are good about our world to redress any negative associations they may have
developed during this unprecedented period.























Read on to: We know a bit about the sea but we’ll talk about that once you’ve learned to
swim.
Invite the children to comment on what they notice in the illustration. What details are they
drawn to? What do they know about the world of the ocean and what would they be
interested in exploring further?
Play the following clip which is the BBC promotional advert for David Attenborough’s Frozen
Planet documentary series: https://www.youtube.com/watch?v=B8WHKRzkCOY
Invite the children to comment on how the video made them feel.
Which parts did they like the most and why?
Were they drawn to particular animals or landscapes?
Did they find any moments particularly special? And if so, in what way? Was it because they
were funny, touching, relatable, moving, surprising or entertaining?
How did the range of moments make them feel about the world and its inhabitants?
Note children’s responses in the class journal.
Play the clip again, this time encouraging the children to listen to the words as they watch.
Invite them to consider the ways in which the narration enhanced their viewing experience.
Did the narration complement what they were seeing? If yes, in what way?
Were there particular words or phrases that stood out or were memorable for them? Which
and why?
How did the music contribute to the mood of the video?
Did you recognise the words and music from anywhere else?
Note children’s responses in the class journal.
Play the Louis Armstrong classic, allowing children the time to listen and appreciate the song:
https://www.youtube.com/watch?v=CWzrABouyeE Invite them to consider how the song
made them feel and why.
Provide the children with a copy of the lyrics and give them the time to read these, underlining
words and phrases that they think help to create positive and happy feelings in the listener.
Invite the children to think about all the different things in the world that make it special and
wonderful. Such contributions might include:
Special people in our lives;
Important moments we have experienced in life;
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Examples of kindness during or prior to lockdown;
Observations of different species, landscapes and elements of the natural world on earth;
Reflections on the wonder of the wider universe.
Note their thoughts in the class journal.
Draw on the ideas of what makes our world wonderful, as well as the spreads explored in the
text so far and through shared writing use the model of the verses of the song as a framework
to model writing our own verse.
Examples could include:
I hear people clap
I see them smile too
I hear them cheer
For me and for you
And I think to myself
What a wonderful world
I see stars sparkling bright
Oceans deepest of blues
The white fluffy clouds
The grass in greenest of hues
And I think to myself
What a wonderful world







You will need to model experimenting with words, drawing on thesauruses, trying out
different options to convey the essence of what the verse is celebrating about the world,
whilst aligning with the rhythm and pulse of the song. Keep the third verse that starts, The
colours of the rainbow as it is, as well as the closing three lines, Yes, I think to myself/ What a
wonderful world/ Oh Yeah.
Children can either work in groups, pairs or individually to produce their own alternative
verses of the Armstrong classic.
Let them test out whether they think their lyrics work by singing them along to the backing
track, making amendments as they deem appropriate.
You might give children the chance to perform their verses and as a class draw out the verses
that for them encapsulate the wonder of their world as a group. This can then form the basis
of a whole class song to be performed and recorded for others to enjoy.
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Session 5: Encouraging Mindfulness – Using Poetry to Tune into our World
Children will have been bombarded with a large volume of information, a lot of which will have been
anxiety inducing and overwhelming during this exceptional period. This point in the text provides the
opportunity to give children time and space to pause, take stock and practise mindfulness to support
them in building their resilience moving forward.







Read the next page of the book and pause after reading, Though that can get pretty
complicated…
Take the children outside and give them the opportunity to lie on their backs and take in the
sky above. As they lie on their backs, encourage them to relax and take the time to soak in the
details by tuning in to the world around them. What can they see? What can they hear? How
do they feel? Note any reflections expressed out loud by the children in the class journal for
you to refer back to in class. Once they’ve had time to be still and enjoy the moment, provide
them with paper and watercolour paints and give them the opportunity to paint the skyline.
Upon returning to class, share the poem ‘New Moon’ by Kate Wakeling, from the collection
Moon Juice (The Emma Press), a video clip of this performance can be found here:
https://clpe.org.uk/poetryline/resources/teaching-sequences/moon-juice
Invite the children to express their initial impressions.
o
o
o












Did they like the poem, if so why, if not why not?
What particular descriptions of the moon did they like or recall?
What was it about the description that you enjoyed or made it memorable?

Provide the children with a copy of the poem and as they listen to Kate Wakeling perform it
again, invite them to underline and circle words and phrases that appeal to them. Allow time
for children to share their choices and discuss their reasons for making these selections.
How do you think the poet feels about the moon? How do you know? Encourage the children
to circle the words or phrases that might indicate how the poet feels about the moon and how
she might want the reader to feel.
What literary and poetic devices does the poet use and what effect do these have on the
sound, feel and images evoked? Children might pick up on the alliteration in phrases such as,
‘clipped cup,’ ‘somersaulting sea,’ ‘fickle flickerer,’ and ‘lunar lantern.’ Why might the poet
have chosen to use alliteration in this way? What effect does it have to the sound and feel of
the poem?
Refer back to your notes on their reflections on their own sky gazing and invite the children to
expand upon these, to discuss how they feel and what they think about the sky and what the
sky means to them.
What words or phrases do they think most capture the essence of the sky for them?
Add the contributions made in the discussion to your existing notes and display these in a
place for children to reference should they wish to.
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Discuss and consider how they might draw on these thoughts, feelings and contributions to
create a list poem inspired by their painting, experience of the sky and the style of Kate
Wakeling’s poem.
Give children the time to draft, edit and refine their own poem, titled ‘Sky is...’ They might
choose an element of the sky in the way that Wakeling focussed on the moon or they might
choose to widen their focus more broadly and base it on the sky as a whole.
Once they are satisfied with their final piece, provide them with tracing paper that is the same
size as the paper on which they painted their skyline. Invite them to fasten their tracing paper
onto their painting and using a silver sharpie, write their final poem onto the tracing paper.
They might choose to write the words in a way that mimics the lines and shapes of their
painting beneath the tracing paper or arrange them in any way that the child feels best
presents their poem.
The final pieces can form the basis of a whole class display.

Session 6: Taking on the Role as Responsible Citizens - Health Campaign Leaflet
Children will have experienced, consumed and interpreted government guidelines and communications
in a range of ways. It will be useful to support them in processing this by reflecting on these
experiences, offering clarification and reassurance where necessary. This point in the book offers the
perfect opportunity to delve into this, as well as help restore a sense of agency for children by exploring
how best to take care of themselves and others.



Return to the Here We Are text and read on up to: The most important things for people to
remember are to eat, drink and stay warm.
Facilitate a class discussion about the ways in which children, their friends, families and the
school worked together during lockdown to take care of their own health and the health and
well-being of those around them.
o
o
o
o
o





Can they recall the government guidance during this period?
What were the key things we were all encouraged to do at home and whenever we
ventured outside?
What were schools, public services, shops and businesses required to do? How were
they expected to adapt? And how have these practices continued?
Was it always easy or was it sometimes difficult?
What did they find helpful?

You might draw on services and efforts of the school during this period, you might reference
national efforts such as Joe Wicks’s daily exercise online classes or routine neighbourhood
street dance workouts in some parts of the country.
Share examples of local and national government posters, adverts and guidance documents
from this period. You will find a range of examples in the links below:
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o
o
o
o
o
o



Drawing on the range of examples, encourage the children to reflect on:
o
o
o
o













https://www.blackcountrylep.co.uk/news/stay-at-home--and-save-lives/
https://www.nidirect.gov.uk/news/fight-coronavirus-home-and-wash-hands-well
https://www.bfwh.nhs.uk/stay-home-this-easter-and-save-lives/
https://www.eppingforestdc.gov.uk/stay-home-help-protect-lives/
https://aboutmanchester.co.uk/stay-alert-rather-than-stay-at-home/
https://www.northgatemedicalcentre.nhs.uk/home-page/coronavirus-stay-homeadvice/

How effective was the government messaging in their view?
How did the posters and advertising use language and imagery to communicate the
messages at the start of lockdown?
How did the message change over time and in what ways did the advertising evolve to
reflect this?
Compare some of the early posters produced in March with posters published in June
2020. How are they similar and in what ways are they different?

Invite them to reflect on what strategies, routines and practices we should aim to maintain
beyond this period to ensure that we can continue to be healthy during and beyond this time.
Note their recommendations in the class journal.
Explain that you want them to work together to devise a health campaign leaflet specifically
for their school community to support everyone in staying safe, sensible, mindful and
informed. They will need to consider:
What are the key messages?
Who are they key audiences within your school community? How will you vary elements of
what you produce to cater for this cross-sector audience?
What aspects of the government examples might you draw on to incorporate into your own
campaign?
How will you phrase the messaging so that it is clear, concise and effective?
What images will you create to make it eye catching, clear and engaging?
What colour scheme will you choose and how will the colour choices influence your audience?
Give the children time to plan, draft, design, edit and refine their leaflet before they use
software available to them to produce their leaflet.

Print the final versions and display these in key communal areas around the school such as
noticeboards or tables in waiting areas or the school library.
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Session 7: Contemplating Principles of Justice, Equality and Co-existence – Devising a Social Contract
The children will have witnessed reporting on the international protests and accelerated advocacy and
activism of the Black Lives Matter movement in recent months. Some may have even participated in
protests themselves. Although the grievances at the heart of the movement have been longstanding,
the murder of George Floyd sparked a global outrage that amplified the dialogue and efforts in this
area. Children will need a safe space to ask questions, air worries and discuss the ways in which this
will have affected them. This point in the text allows us to celebrate the essence of who we are, valuing
what makes us unique, whilst also reflecting on the necessary work that must be done to preserve the
well-being, safety, dignity and integrity of Black people.



Share the next spread of the text and read aloud up to …but don’t be fooled, we are people.
Take a moment to pore over the illustration and invite the children to reflect on what they
notice.
o
o
o
o













Are there people in the spread that they have things in common with?
Are there people that might be different from them?
Do any of the people featured remind them of someone they know?
If they could ask any of the people anything, what might they ask?

Encourage the children to think about the things that make them special and unique.
Invite everyone to stand up and ask them to consider what pose they would strike if Oliver
Jeffers, the author and illustrator of the book, was drawing them. Would it be a relaxed,
casual, informal pose or an energetic, purposeful pose or would they do a pose that
represents something they enjoy doing? They might want to try a few out before they settle
on one they like.
Provide the children with an A5 sheet of white card and access to quality colouring pencils and
invite them to draw themselves in their favourite outfit in a pose that they feel best conveys
the essence of themselves.
Colour photocopy the spread in the book and cut out each of the figures.
Cut out the final drawings that the children produce.
Children in each year group will have produced drawings of themselves inspired by this spread
in the book.
As a staff collate these and decide how to arrange them as part of a communal display. You
might choose to hang them from the ceiling and/ or arrange them on a large wall. You might
choose to add the figures to the display materials produced in earlier sessions to create an
enormous whole school Here We Are inspired communal display that is a celebration of this
work and everything your school community stands for.
Gauge from the children how aware they about the Black Lives Matter protests. It will be
important when broaching this discussion that clear parameters are set to ensure that
children feel safe, valued and respected. Guidance and additional resources to support the
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facilitation of this conversation are available in this link:
https://www.bbc.co.uk/newsround/51376710
Invite children to share what they understand by the term racist. Share the Blue Peter video:
https://www.bbc.co.uk/cbbc/watch/bp-advice-for-helping-to-stop-racisim (duration: 2.05
minutes) that discusses the reasons behind the Black Lives Matter protests and movement.
Invite the children to reflect on how the information in the video either clarified, refined or
corroborated their view. Does the video raise any thoughts, questions or feelings?
In the spirit of the message of the video, ask the children to consider what kind of social
contract needs to be in place to ensure that people co-exist harmoniously.
Note their reflections and contributions in the class journal.
Encourage them to imagine that they are legislators, invite them to draft their own social
contracts, detailing the rights and responsibilities that they think we should all adhere to.
Once everyone has had the opportunity to draft their own, invite the children to review their
notes and pick out the most important point in their document to share with the rest of the
class. Collate these and deliberate about how similar or different these points might be. Work
as a class to distil these contributions into one set of core rights and responsibilities that will
form the basis of your social contract as a class and principles that you share beyond the class.
Once the content is agreed, type up the final document and frame and display this in your
classroom.

If you find through the discussion that children have a higher level of knowledge and understanding
about the subject of racism and have the emotional maturity to engage respectfully in a broader
dialogue you might find the following links helpful in deepening children’s thinking and understanding:



https://www.bbc.co.uk/newsround/51376710 George the Poet: We need to 'learn as much as
we can about each other'
https://www.bbc.co.uk/newsround/51376710 Advice to help you if you're upset about racism
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Session 8: Making Sense of Recent Events: Formulating Notes of Advice
Everyone’s experience of lockdown will have been unique and challenging in a range of different ways.
Children will have some things in common when reflecting on their experiences of this time whilst also
having distinctively personal recollections, some of which they will want to share and others of which
they will prefer to keep private. When facilitating discussions, it will be important for children to feel
safe enough to share their views and know that what they share will be listened to respectfully. They
should also understand from the outset that they can share as much or as little as they wish and that
other forums are available to them should they wish to discuss things 1-1 or in a smaller group. This
illustration in the book provides the perfect opportunity to support the facilitation of such discussions
and provides a basis upon which to enable children to be supportive of one another in building their
own resilience.




Read on up to: Be patient, you’ll learn how to use words soon enough. Allow time for children
to reflect on the different things that might be occupying the child’s mind as detailed in the
illustration and how challenging it can be to make sense of the world around us.
Provide each child with a sheet of blue sugar paper in the shape of a semi-circle. Invite the
children to use pastels to draw the different things that play on their mind. They might be
things that they are:
o
o
o
o
o
o
o
o
o





curious about;
excited about;
confused about;
fond of;
inspired by;
interested to learn more about;
scared of;
worried about;
looking forward to.

Invite children to pick one thought that they feel comfortable sharing with the group. Give
children time to share their thoughts and feelings with the group, giving space to recognise
and acknowledge these feelings and also offering up suggestions about how we have
processed different feelings like these when we have experienced them.
Invite the children to write notes of advice and encouragement for themselves and one
another on pieces of white card cut into the shape of clouds.

Back a display board with pink backing paper and arrange the drawings interspersed with the clouds of
advice. The display should serve as an acknowledgment of the range of feelings children will be
experiencing and offer constructive and supportive advice from their peers so that they will know that
they are in this together.
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Session 9: Contemplating our Way of Life – Using Poetry to Make Sense of the World Around Us
Children’s view of the world will have been challenged during this time, potentially making uncertain
things they held to be true. The upheaval some will have experienced will have been overwhelming for
some and traumatising for others. The moments captured in this series of illustration spreads invite the
reader to pause for thought and wonder about the ways of our world. Poetry provides the perfect
medium to make sense of this and articulate it.


















Open the class journal to a double page spread. Label the first page ‘day’ and the second page
‘night.’
Read on to: (‘Please?’) Invite the children to reflect on the time of day they enjoy the most and
why? What do they like to do during this time? Who do they like to spend it with? How does it
make them feel?
Read on to: Things can sometimes move slowly here on Earth.
Invite the children to reflect on the details they observe in the illustration. What do they
notice? How does it make them feel? Which particular details convey the slow and relaxed
pace alluded to in the text? How does the illustrator use colour to evoke a sense of calm? How
do the layers of movement in the illustration contribute to this sense of calm?
How does the illustrator create a sense of movement, buzz, vibrancy and energy in the
illustration depicting the city at night? How do these observations contrast with responses to
the previous illustration?
Note the observations relating to the day on the sheet titled ‘day,’ and those relating to night
on the page in the journal titled ‘night.’
Invite the children to broaden their description of what they noticed by using expanded noun
phrases.
Using a different colour pen, add these contributions to the relevant page in the journal.
Invite the children to reflect on the way the illustrator has used shape, colour and detail to
convey the energy of each scene. What adjectives would they use to describe these details?
Using a different colour pen, add these contributions to the relevant page in the journal.
Invite the children to reflect on the way the illustrator has used shape, colour and detail to
convey the pace of each scene. What adverbs would they use to describe the movement and
pace? Using a different colour pen, add these contributions to the relevant page in the
journal.
If you wish to provide further stimuli to layer children’s language choices, you could choose to
play the following videos:
o
o



https://www.youtube.com/watch?v=qNSnQ14jHDE
https://www.youtube.com/watch?v=LjCzPp-MK48

After watching each video, give children the opportunity to share their thoughts on the
feelings each video evoked and what words they think best describe them. Using a different
colour pen, add these contributions to the journal.
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Work with the children to draft a poem made up of oxymorons. Invite the children to identify
words or phrases from the co-constructed word bank that they would like to have featured in
the poem.
Fold a sheet of flip chart paper in half. On one side of the paper note the words or phrases
contributed, allowing one line for each contribution.
Invite the children to consider if there are any words or phrases on the word bank that could
be considered as being opposite in meaning or feeling to any of those currently listed.
Note these on the other half of the flip chart sheet on the line that you agree feels appropriate
as a group.
Once you are satisfied with the lines on the sheet, use a different colour to start each line with
the phrase, ‘Here we are.’
You might then work with the children to modify lines based on how they feel and sound
when read aloud.
This will provide a model example of how they might draft a list poem inspired by these
contrasts.
Give children the opportunity to compose and illustrate their own list poems inspired by the
themes explored.

Session 10: Celebrating Humanity – Creating a Gallery of Greatness and Passing on Wisdom
It will be important for children and adults alike emerging from this period to have a sense of hope for
the future. Young people need to have opportunities to experience the best of humanity and be aware
of the greatness that precedes them and exists in the world today, so that they have models of
resilience, strength, innovation and creativity to be inspired by. The book invites the reader to draw
comfort in the knowledge that the people in their lives and beyond means that we should never feel
alone. This provides a great opportunity to celebrate humanity and contemplate our contribution to
the world.




Read up to: Though we have come a long way, we haven’t quite worked everything out, so
there is plenty left for you to do.
You can choose to give children the space and time to research interesting inventors, leaders,
artists, innovators and activists through history. They might draw on titles such as:
o
o
o
o
o
o

Little Leaders: Visionary Women Around the World by Vashti Harrison (Puffin)
Little Leaders: Exceptional Men in Black History by Vashti Harrison (Puffin)
Stories for South Asian Supergirls by Raj Kaur Khaira (Kashi House)
The People Awards by Lily Murray and Ana Albero (Frances Lincoln)
Titles listed in our Black History Booklist: https://clpe.org.uk/library-andresources/booklists/black-history-booklist
Titles listed in our Women's History Booklist:
https://clpe.org.uk/clpe/library/booklists/womens-history-month-booklist
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Give the children the opportunity to choose an individual they are inspired by and invite them
to paint that person.
Frame their paintings and ask children to draft a profile that will be typed up and displayed as
a caption along with their artwork as is the practice in art galleries.
You will want to ensure that children view examples to assist them in their considerations on
how to phrase their profiles in a way that emulates this format.
Display the paintings along with the captions as part of a ‘gallery of greatness.’
Divide the children into pairs and invite them to sit for one another and paint a portrait of
each other.
Ask the children to write a profile caption about themselves that details what they hope to
have achieved in the future. Invite them to consider the things that they aspire to have
contributed to the world in the future. And use this as the basis of their caption.
Frame and display these paintings and captions alongside the famous profiles as part of the
‘gallery of greatness.’
Read on to: There is enough for everyone. Invite the children to reflect on the ways in which,
during lockdown, at times people’s fears had a detrimental effect on others and how at other
times our kindness as people shone through. You could share photos of key moments and
individuals that came to the public attention during this period:
o https://propermanchester.com/news/heartbreaking-photo-shows-paramedic-staring-atempty-supermarket-shelves/
o https://www.bbc.co.uk/news/uk-england-beds-bucks-herts-52333127
o https://www.itv.com/news/london/2020-04-10/in-pictures-london-gives-another-roundof-applause-to-nhs-staff-and-carers-clapforcarers/
o https://www.bbc.co.uk/news/av/uk-52559656/coronavirus-in-tottenham-i-m-just-givingall-of-myself
o https://www.bbc.co.uk/news/uk-scotland-highlands-islands-52401237
o https://www.bbc.co.uk/news/av/uk-52966810/coronavirus-the-sikh-community-kitchenfeeding-thousands
Reflect on how we might build on this and continue to carry out acts of kindness.
Read on to the end of the book. Invite the children to contemplate:
o
o
o
o
o

What have they learnt about themselves, those around them and their world during this
period?
Has the experience changed them and their view of the world in any way?
What do they appreciate about their lives and the wider world?
What hopes do they have for the future?
What advice would they give to others about being a part of the world?
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Look at Oliver Jeffers’ own Note for Living on Planet Earth, which he specially produced to
support this unit of work at: https://clpe.org.uk/clpewordsfortheworld Talk about this
together, what he has chosen to write and how and why he might have done this.
Give children the opportunity to write and illustrate their own note to planet Earth. Write and
draw alongside the children to produce your own note to share and contribute to the class
collection.
Every class across the school will be invited to do this. Collate all of the notes and use these to
form the basis of a communal display that celebrates the work you have all collectively done
inspired by this text and by this phenomenal moment in our history. Take photographs of your
notes and the wonderful work you do and share these online making sure to tag CLPE in.
Refer to the ‘Whole School End of Unit Celebrations’ section for instructions on how to do this.
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Teaching notes for
Years 5 & 6

Illustration ©Oliver Jeffers from Here We Are – Notes for Living on Planet Earth, HarperCollins 2017

©The Centre for Literacy in Primary Education.
You may use this teaching sequence freely in your school but it cannot be commercially published or reproduced or used for anything other than
educational purposes without the express permission of CLPE.

Session 1 - Coming back together into the setting – Using Poetry as a Vehicle for Expression
The title and themes of the book offer a perfect way in to coming back together as a group. It would be
advisable to create a large class journal by folding large pieces of flipchart or sugar paper and stapling
the pieces together. This series of sessions will invite personal responses and reflections to a range of
talking points and stimuli and a class journal such as this will provide a useful place to note
contributions from such discussions. It will provide a record of the children’s reflections and is
something you and they can return to during this time and beyond.









Write the words, ‘HERE WE ARE,’ on the board and invite the children to reflect on how it feels
to be here right now.
o What about ‘here’ feels the same and what feels different?
o How do we feel about being back at school?
o How do we feel about not spending as much time at home?
o How do we feel about being back amongst our friends and school community?
o What have we missed?
o Do we have any questions or thoughts about being back?
o Do we have any hopes about how things will be?
Note their thoughts and reflections in the class journal.
Explain that as they settle back into school life, it will be perfectly normal for things to
continue to feel different for a while and it is important that they know they can share
thoughts, feelings and questions at any time.
Be mindful of any children who do not wish to talk at this time, and do not place an
expectation that they have to share if they do not wish to. Discuss the things that are similar
and different in children’s responses, and as the teacher, observe and take note of which
children express confidence and excitement about their return to school and any children that
express anxiety or trepidation. Ensure that you make time to be available for these children to
talk through any worries and to look for ways to support them in being comfortable to be back
in the space.
Remember, that in this early stage of their return to school, as well as planned opportunities
for talk as a group, it will be extremely important to continue to offer individual opportunities
for children to talk. This may be the first contact that the children have had with a significant
group of others their age in many weeks. They may also have lots of thoughts and questions
about the time away from school. Whilst doing things as a group to build them up as a class
community in this way may help repair lost connections, it is important to make sure that
pupils have a chance to talk to a key person individually, if they wish to do so. Even those who
have had a relatively straightforward experience of the lockdown may appreciate the chance
to reconnect. More importantly, there may have been things that happened at home that you
don’t know about. Make sure that adults make themselves well known and available to
children and their families at the start of this new year, so that they know who they can come
to if they have something they wish to share or talk about.
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Share the opening endpaper of the book with the children and invite them to share their initial
responses:
o What do they notice?
o What parts of the illustration are their eyes drawn to?
o How does the scene make them feel?
o Does it remind them of anything they have seen or experienced before?
o What might it feel like to be on the boat in the scene?
Stick a copy of the illustration on a page in the class journal and note their responses on and
around the illustration.
Share Grace Nichols’s reading of ‘Cosmic Disco’ from the collection of the same name (Frances
Lincoln) https://childrens.poetryarchive.org/poem/cosmic-disco/
Play the reading again and, this time, give children the opportunity to sketch what they picture
in their mind’s eye as they hear the poem read aloud.
Play the reading again and this time invite the children to note any particular words or phrases
on or around their sketch that helped them to picture it.
Invite the children to discuss their initial impressions, referencing their sketches as an aide
memoire, drawing out things they liked about the poem and discussing things they may not
have liked and why. Did the poem remind them of anything they might have previously
encountered, either in terms of a personal experience, another poem or book they have read,
or a scene from a film or animation? Invite the children to ask questions about any aspects of
the poem, be it the language, imagery or feelings it evoked.
Share the opening double page spread featuring an illustration of the solar system with the
arrow pointing to earth and the accompanying statement of ‘Here We Are.’
Take a moment to allow the children to share their impressions of the spread and discuss
what they notice.
Invite them to reflect on how this illustration conveys the vastness of this space and how this
compares and contrasts with Grace Nichols’s depiction in ‘Cosmic Disco’.
Give them the opportunity to reflect on how large the universe is and how special it is that we
are all part of this wondrous and vibrant space.
Invite the children to think about their favourite place to be or somewhere they like to
imagine being.
Take time to discuss the place they are recalling or imagining and encourage them to think
about details such as:
Is it a warm or cool place? What colours do you associate with this place?
Is the place in a building or outside? What items and objects tell us this? Is it bright or dimly
lit?
Are there distinctive smells that you associate with this space? Are the smells warm and
inviting or are they intense and invigorating?
What feelings does this place evoke? Does it feel like a hug or a high five?
Is the energy of the place ‘dance like’ in the way Grace Nichols describes in her poem or does
your place have a different energy? Is it very busy or is it quite still?
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Who is in the place? Is it just you or are there others present? How do you feel about the
individuals and beings in the place?
What are they doing?
Encourage them to draw the place they are thinking of, ensuring that they include as much
detail as possible.
Using the drawing, discussions and reflections, invite the children to write their own poem
titled ‘Here We Are’, inspired by their favourite place. Children can choose to write their poem
either in the poetic form of a narrative poem or a list poem. For guidance on and further
examples of these particular poetic forms visit the Poetryline part of our website at:
https://clpe.org.uk/poetryline/poetic-forms-and-devices
Once the children have had time to draft, edit and refine their poem, give them the time to
type up their final pieces. Print each poem onto a sheet of gold card cut in the shape of a
circle.
Back a communal display board with dark blue backing paper and recreate the image of Earth
featured on the front cover of the book in the style of Oliver Jeffers. Title the display ‘Here We
Are’ and place the gold discs featuring children’s poems around the globe to create the
impression that the discs are extensions of the dots of life on Earth and are magnifying all the
special moments.

Session 2 – Reflecting on Important Relationships – Writing a Letter to a Special Person
It will be important to give children the space to reflect on the relationships in their lives and how these
may have evolved during this challenging time. The book offers the opportunity to contemplate the
special relationships in our life and how these shape and influence who we are and our sense of place
in the world.


Read the opening of the book up to and including the line We’re glad you found us as space is
very big. Invite the children to think about all the people and pets (if they have any) in their
lives. Be aware that some children’s reflections might extend to relationships with people who
may have passed away. It will be important to ensure that the appropriate support is in place
to help children process potential trauma and also to value the relationships we continue to
have with people even in their passing. Encourage the children to consider:
o
o
o
o
o
o



What makes these individuals special to them?
Why do you like spending time with them?
What do you enjoy doing with this person?
How do you think they feel about you? How do you know?
How do you let this person/ pet know that they are special to you?
Reflect on how special it is that they just so happen to be on earth in this space at
the same moment and time.

Invite the children to draw their favourite memory of their favourite person, group of people
or pet on A4 paper.
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Give the children the opportunity to draft a letter to their special person, detailing why they
are special to them and why they are grateful to have them in their lives.
Allow children to select their preferred colour of A3 card. Direct them to fold the card in half,
stick their drawing on the front of the card and write up their final versions inside the card.
Arrange to have these cards posted to their favourite person.
You could choose to make colour copies of the final drawings and use these for a class display
capturing special moments to serve as a visual reminder for children of special moments and
people in their lives when they are in the learning space.

Session 3 Our Role in Conserving our Environment – Letter to a Government Official
During lockdown, environmentalists observed positive changes in the patterns of behaviour of wildlife
and clearer skies amongst other things. It will be useful to reflect on this unanticipated silver lining and
give children the opportunity to consider our collective roles in building on such gains. This point in the
text offers a good stopping point to ponder on this.












Read on to We know lots about land. Use this point in the text to build on your previous
discussions about our world and your explorations using Google Earth to extend children’s
considerations about the vastness of the world and their place in it. Encourage them to reflect
on their relationship with and responsibility towards the world around them.
Share the news report detailing the positive impact that lockdown has had on different
aspects of the environment in the UK and around the world.
https://www.youtube.com/watch?v=bjqTJyokMyQ
Invite the children to reflect on how we might maintain the gains of improvements to the
quality of air and life for wildlife as our life routines and practices steadily continue to resume
in our local community and more widely.
Note recommendations and suggestions in your class journal.
Discuss which of these they think our government should try to build on. In what ways might
they do this in terms of managing traffic, ensuring good quality air and respecting the needs of
wildlife. Reflect on what they think the politicians and leaders should prioritise.
Invite the children to write a letter to their local MP with questions and recommendations
about how we might build on the gains we have made during this period.
Additionally, you might wish to arrange for your local MP to visit the school and invite children
to draft questions on this matter in preparation for the meeting.
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Session 4: Deepening our Appreciation of the Natural World – Producing a Documentary
For young people in their formative years to have experienced such a collectively life changing
experience on a global scale in a very intense time frame will have been worrying, anxiety inducing and
in some cases traumatic. Children will have thoughts and questions about the world around them and
will need to reconfigure how they feel about the world and their place in it. There is much to be
inspired by and in awe of in terms of the many wonders of the world. This point in the text allows the
opportunity for children to ignite or reignite their curiosity and enable them to foster an appreciation
for things that are good about our world to redress any negative associations they may have
developed during this unprecedented period.





Read on to We know a bit about the sea but we’ll talk some more about that once you’ve
learned to swim.
Invite the children comment on what they notice in the illustration. What details are they
drawn to? What do they know about the world of the ocean and what would they be
interested in exploring further?
Give children the opportunity to view the following short documentary clips taken from
different David Attenborough documentary series.
o
o
o
o





https://www.bbc.co.uk/programmes/p0038wdy
https://www.bbc.co.uk/programmes/articles/1mZBhvSBrxc8wqb9SJCTCjj/getting-to-know-anoctopus
https://www.bbc.co.uk/programmes/p00l4qcv
https://www.bbc.co.uk/programmes/p0038vdd

We have chosen these as they provide a window into different aspects of ocean life, providing
a stimulus to delve deeper in terms of our understanding of the ocean, as well as offering a
rich model of language for describing this through the narration.
Watch each clip with the children a number of times and reflect upon the insights they glean.
On their first viewing of each clip, invite the children to consider:
o
o
o
o
o



What did you notice?
How did the clip make you feel and why?
Did you enjoy the clip? If yes, why? If not, why not?
Which part of the clip did you find particularly memorable and why?
What aspect would you like to find out more about?

On the second viewing, invite the children to reflect on:
o
o
o

What did you notice in the second viewing that you didn’t notice before?
How do the camera shots influence your impressions? You might invite them to
consider the impact of close ups and zooming in or panning out.
How does the pace add drama to our viewing experience?
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What words or phrases used in the narration did you recall? Why do you think these
words in particular stood out for you? It might be the way the word sounds or how
fitting it is or how it intensifies the drama or because it is a new word that they are
curious about.

You could go on to view the film for a third time and provide the children with a transcript of
the clip and invite them to follow along as the clip is playing. After the viewing give the
children the time to underline or circle any words or phrases that they particularly liked and
say why.
Encourage the children to reflect upon and discuss how in their view Attenborough uses
language to keep the viewer interested, engaged and invested in the world he is describing?
Once the children have done this with all four clips, encourage them to draw on their
annotated transcripts to inform a class discussion about how Attenborough uses language to
paint a picture and bring a moment to life using carefully chosen words and crafted by
adopting narrative devices.
Revisit the ocean scene depicted in the book and invite children to select the part of the image
that most interests them. (Children can work individually or in groups of 2-3). They may be
drawn to a particular animal, plant or part of the ocean landscape. Invite them to write their
own short script to narrate their chosen part of the scene in the style of Attenborough.
They will need time to research their chosen animal or area and revisit their notes and
transcripts to help them in adopting the turns of phrases, sentence structuring and distinctive
style of Attenborough.
They will need time to draft, edit and refine their short narration which shouldn’t ideally
exceed more than 90 seconds.
They should be given the opportunity to audio record their final script.
You might choose to merge the class recordings into one recording and play this over a video
recording of the double page spread in which the film hovers on key parts of the scene in line
with the narration. This class documentary about the wonders of the ocean can be played on a
loop in a communal area as part of the display of work relating to this book.

Session 5: Encouraging Mindfulness – Using Poetry to Tune into our World
Children will have been bombarded with a large volume of information, a lot of which will have been
anxiety inducing and overwhelming during this exceptional period. This point in the text provides the
opportunity to give children time and space to pause, take stock and practise mindfulness to support
them in building their resilience moving forward.



Read the next page of the book and pause after reading, Though that can get pretty
complicated…
Take the children outside and give them the opportunity to lie on their backs and take in the
sky above. As they lie on their backs, encourage them to relax and take the time to soak in the
details by tuning in to the world around them. What can they see? What can they hear? How
do they feel? Note any reflections expressed out loud by the children in the class journal for
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you to refer back to in class. Once they’ve had time to be still and enjoy the moment, provide
them with paper and watercolour paints and give them the opportunity to paint the skyline.
Upon returning to class, share the poem ‘Night Walker’ by Philip Gross from the collection
Dark Sky Park (Otter-Barry Books), a video clip of this performance can be found here:
https://clpe.org.uk/poetryline/resources/teaching-sequences/dark-sky-park
Invite the children to express their initial impressions. Did they like the poem, if so why, if not
why not? How did the poem make them feel? What images did the poem create in their
mind’s eye?
Provide the children with a copy of the poem and as they listen to Philip Gross perform it
again, invite them to underline and circle words and phrases that appeal to them. Allow time
for children to share their choices and discuss their reasons for making these selections.
How does the poet feel about the sky? How do you know? Encourage the children to circle the
words or phrases that might indicate how the poet feels about the sky and how he might want
the reader to feel.
How does the poet create the scene? What details do you think are key to bringing the
moments in the poem to life?
Refer back to your notes on their reflections on their own sky gazing and invite the children to
expand upon these, to discuss how they feel and what they think about the sky.
What words or phrases do they think most capture the essence of the sky for them?
Add the contributions made in the discussion to your existing notes and display these in a
place for children to reference should they wish to.
Discuss and consider how they might draw on these thoughts, feelings and contributions to
create a poem inspired by their painting and experience of the sky.
Give children the time to draft, edit and refine their own poem titled ‘Day Walker.’
Once they are satisfied with their final piece, provide them with tracing paper that is the same
size as the paper on which they painted their skyline. Invite them to fasten their tracing paper
onto their painting and using a silver sharpie, write their final poem onto the tracing paper.
They might choose to write the words in a way that mimics the lines and shapes of their
painting beneath the tracing paper or be arranged in any way that the child feels best presents
their poem.
The final pieces can form the basis of a whole class display.
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Session 6: Taking on the Role as Responsible Citizens - Health Campaign Advert
Children will have experienced, consumed and interpreted government guidelines and communications
in a range of ways. It will be useful to support them in processing this by reflecting on these
experiences, offering clarification and reassurance where necessary. This point in the book offers the
perfect opportunity to delve into this, as well as, help restore a sense of agency for children by
exploring how best to take care of themselves and others.



Return to the Here We Are text and read on up to The most important things for people to
remember are to eat, drink and stay warm.
Facilitate a class discussion about the ways in which children, their friends, families and the
school worked together during lockdown to take care of their own health and the health and
well-being of those around them.
o
o
o
o
o





You might draw on services and efforts of the school during this period, you might reference
national efforts such as Joe Wicks’s daily exercise online classes or routine neighbourhood
street dance workouts in some parts of the country.
Share examples of local and national government posters, adverts and guidance documents
from this period. You will find a range of examples in the links below:
o
o
o
o
o
o



Can they recall the government guidance during this period?
What were the key things we were all encouraged to do at home and whenever we
ventured outside?
What were schools, public services, shops and businesses required to do? How were
they expected to adapt? And how have these practices continued?
Was it always easy or was it sometimes difficult?
What did they find helpful?

https://www.blackcountrylep.co.uk/news/stay-at-home--and-save-lives/
https://www.nidirect.gov.uk/news/fight-coronavirus-home-and-wash-hands-well
https://www.bfwh.nhs.uk/stay-home-this-easter-and-save-lives/
https://www.eppingforestdc.gov.uk/stay-home-help-protect-lives/
https://aboutmanchester.co.uk/stay-alert-rather-than-stay-at-home/
https://www.northgatemedicalcentre.nhs.uk/home-page/coronavirus-stay-homeadvice/

Drawing on the range of examples, encourage the children to reflect on:
o
o
o

How effective was the government messaging in their view?
How did the posters and advertising use language and imagery to communicate the
messages at the start of lockdown?
How did the message change over time and in what ways did the advertising evolve to
reflect this?
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o



Allow time for the children to view the following adverts that were produced at the height of
the pandemic:
o
o
o

















Compare some of the early posters produced in March with posters published in June
2020. How are they similar and in what ways are they different?

https://www.youtube.com/watch?v=_cK02XwUogM
https://www.youtube.com/watch?v=oZFZhMpuNzk
https://www.youtube.com/watch?v=pXopk-mrLH8

How did each video use images, language and sound to engage the viewer and communicate
the key messages?
Which video did you prefer and why? If you were to make an informercial for your school
community, which format, style and approach do you think would be most fitting for your
school community audience?
Invite them to reflect on what strategies, routines and practices we should aim to maintain
beyond this period to ensure that we can continue to be healthy during and beyond this time.
Note their recommendations on a sheet in your class journal.
Explain that you want them to work together to devise an informercial specifically for their
school community to support everyone in staying safe, sensible, mindful and informed. They
will need to consider:
What are the key messages?
Who are they key audiences within your school community? How will you vary elements of
what you produce to cater for this cross- sector audience?
What aspects of the examples might you draw on to incorporate into your own campaign?
How will you phrase the messaging so that it is clear, concise and effective?
What key scenes will you create to make it informative, clear, engaging, entertaining and
reassuring in its tone?
Allow children to work in groups, giving them the time to plan, map out and agree the concept
for their advert. They will need to try ideas out, script and direct scenes, consider locations, do
they want to work in different areas of the school grounds, will they need to incorporate some
back drops using green screens? They will need time to rehearse, film and edit their adverts.
The final adverts can be premiered to other classes and be played on a loop in key communal
areas.
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Session 7: Contemplating Principles of Justice, Equality and Co-existence – Devising a Social Contract
The children will have witnessed reporting on the international protests and accelerated advocacy and
activism of the Black Lives Matter movement in recent months. Some may have even participated in
protests themselves. Although the grievances at the heart of the movement have been longstanding,
the murder of George Floyd sparked a global outrage that amplified the dialogue and efforts in this
area. Children will need a safe space to ask questions, air worries and discuss the ways in which this
will have affected them. This point in the text allows us to celebrate the essence of who we are, valuing
what makes us unique, whilst also reflecting on the necessary work that must be done to preserve the
well-being, safety, dignity and integrity of Black people.



Share the next spread of the text and read aloud up to …but don’t be fooled, we are people.
Take a moment to pore over the illustration and invite the children to reflect on what they
notice.
o
o
o
o













Are there people in the spread that they have things in common with?
Are there people that might be different from them?
Do any of the people featured remind them of someone they know?
If they could ask any of the people anything, what might they ask?

Encourage the children to think about the things that make them special and unique.
Invite everyone to stand up and ask them to consider what pose they would strike if Oliver
Jeffers, the author and illustrator of the book, was drawing them. Would it be a relaxed,
casual, informal pose or an energetic, purposeful pose or would they do a pose that
represents something they enjoy doing? They might want to try a few out before they settle
on one they like.
Provide the children with an A5 sheet of white card and access to quality colouring pencils and
invite them to draw themselves in their favourite outfit in a pose that they feel best conveys
the essence of themselves.
Colour photocopy the spread in the book and cut out each of the figures.
Cut out the final drawings that the children produce.
Children in each year group will have produced drawings of themselves inspired by this spread
in the book.
As a staff collate these and decide how to arrange them as part of a communal display. You
might choose to hang them from the ceiling and/ or arrange them on a large wall. You might
choose to add the figures to the display materials produced in earlier sessions to create an
enormous whole school Here We Are inspired communal display that is a celebration of this
work and everything your school community stands for.
Gauge from the children how aware they about the Black Lives Matter protests. It will be
important when broaching this discussion that clear parameters are set to ensure that
children feel safe, valued and respected. Guidance and additional resources to support the
facilitation of this conversation are available in the link:
https://www.bbc.co.uk/newsround/51376710
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Invite children to share what they understand by the term racist. Share the Blue Peter video:
https://www.bbc.co.uk/cbbc/watch/bp-advice-for-helping-to-stop-racisim (duration: 2.05
minutes) that discusses the reasons behind the Black Lives Matter protests and movement.
Invite the children to reflect on how the information in the video either clarified, refined or
corroborated their view. Does the video raise any thoughts, questions or feelings?
In the spirit of the message of the video, ask the children to consider what kind of social
contract needs to be in place to ensure that all people co-exist harmoniously.
Note their reflections and contributions in the class journal.
Encourage them to imagine that they are legislators, invite them to draft their own social
contracts, detailing the rights and responsibilities that they think we should all adhere to.
Once everyone has had the opportunity to draft their own, share the Amnesty International
picture book We Are All Born Free: The Universal Declaration of Human Rights in Pictures
(Frances Lincoln).
Reflect on the Human Rights outlined in the book and discuss which particular rights resonate
with them, why they think these would have been deemed as fundamental and how they
compare with the children’s own ideas.
Invite the children to select one of the UDHR rights or a right that they have detailed
themselves in their own social contract to form the basis of a poster they design inspired by
this right.
Display the series of posters as a whole class display, incorporating the spreads from the
Amnesty picture book and possibly speech bubbles featuring insightful, positive and
constructive highlights from the conversations and reflections from this session.

If you find through the discussion that children have a higher level of knowledge and understanding
about the subject of racism and have the emotional maturity to engage respectfully in a broader
dialogue you might find the following links helpful in deepening children’s thinking and understanding:





https://www.bbc.co.uk/newsround/51376710 Kids tell us about their experiences of racism in
the UK
https://www.bbc.co.uk/newsround/51376710 What inequalities do black people face in the
UK?
https://www.bbc.co.uk/newsround/51376710 What is white privilege?
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Session 8: Making Sense of Recent Events: Formulating Notes of Advice
Everyone’s experience of lockdown will have been unique and challenging in a range of different ways.
Children will have some things in common when reflecting on their experiences of this time whilst also
having distinctively personal recollections, some of which they will want to share and others of which
they will prefer to keep private. When facilitating discussions, it will be important for children to feel
safe enough to share their views and know that what they share will be listened to respectfully. They
should also understand from the outset that they can share as much or as little as they wish and that
other forums are available to them should they wish to discuss things 1-1 or in a smaller group. This
illustration in the book provides the perfect opportunity to support the facilitation of such discussions
and provides a basis upon which to enable children to be supportive of one another in building their
own resilience.




Read on up to Be patient, you’ll learn how to use words soon enough. Allow time for children
to reflect on the different things that might be occupying the child’s mind as detailed in the
illustration and how challenging it can be to make sense of the world around us.
Provide each child with a sheet of blue sugar paper in the shape of a semi-circle. Invite the
children to use pastels to draw the different things that play on their mind. They might be
things that they are:
o
o
o
o
o
o
o
o
o






curious about;
excited about;
confused about;
fond of;
inspired by;
interested to learn more about;
scared of;
worried about;
looking forward to.

Invite children to pick one thought that they feel comfortable sharing with the group. Give
children time to share their thoughts and feelings with the group, giving space to recognise
and acknowledge these feelings and also offering up suggestions about how we have
processed different feelings like these when we have experienced them.
Invite the children to write notes of advice and encouragement on pieces of white card cut
into the shape of clouds.
Back a display board with pink backing paper and arrange the drawings interspersed with the
clouds of advice. The display should serve as an acknowledgment of the range of feelings
children will be experiencing and offer constructive and supportive advice from their peers so
that they will know that they are in this together.
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Session 9: Contemplating our Way of Life – Using Poetry to Make Sense of the World Around Us
Children’s view of the world will have been challenged during this time, potentially making uncertain
things they held to be true. The upheaval some will have experienced will have been overwhelming for
some and traumatising for others. The moments captured in this series of illustration spreads invite the
reader to pause for thought and wonder about the ways of our world. Poetry provides the perfect
medium to make sense of this and articulate it.


















Open the class journal to a double page spread. Label the first page ‘day’ and the second page
‘night.’
Read on to, (‘Please?’) Invite the children to reflect on the time of day they enjoy the most and
why? What do they like to do during this time? Who do they like to spend it with? How does it
make them feel?
Read on to Things can sometimes move slowly here on Earth.
Invite the children to reflect on the details they observe in the illustration. What do they
notice? How does it make them feel? Which particular details convey the slow and relaxed
pace alluded to in the text? How does the illustrator use colour to evoke a sense of calm? How
do the layers of movement in the illustration contribute to this sense of calm?
How does the illustrator create a sense of movement, buzz, vibrancy and energy in the
illustration depicting the city at night? How do these observations contrast with responses to
the previous illustration?
Note the observations relating to the day on the sheet titled ‘day,’ and those relating to night
on the page in the journal titled ‘night.’
Invite the children to broaden their description of what they noticed by using expanded noun
phrases.
Using a different colour pen, add these contributions to the relevant page in the journal.
Invite the children to reflect on the way the illustrator has used shape, colour and detail to
convey the energy of each scene. What adjectives would they use to describe these details?
Using a different colour pen, add these contributions to the relevant page in the journal.
Invite the children to reflect on the way the illustrator has used shape, colour and detail to
convey the pace of each scene. What adverbs would they use to describe the movement and
pace? Using a different colour pen, add these contributions to the relevant page in the
journal.
If you wish to provide further stimuli to layer children’s language choices, you could choose to
play the following videos:
o
o



https://www.youtube.com/watch?v=qNSnQ14jHDE
https://www.youtube.com/watch?v=LjCzPp-MK48

After watching each video, give children the opportunity to share their thoughts on the
feelings each video evoked and what words they think best describe them. Using a different
colour pen, add these contributions to the journal.
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Work with the children to draft a poem made up of oxymorons. Invite the children to identify
words or phrases from the co-constructed word bank that they would like to have featured in
the poem.
Fold a sheet of flip chart paper in half. On one side of the paper note the words or phrases
contributed, allowing one line for each contribution.
Invite the children to consider if there are any words or phrases on the word bank that could
be considered as being opposite in meaning or feeling to any of those currently listed.
Note these on the other half of the flip chart sheet on the line that you agree feels appropriate
as a group.
Once you are satisfied with the lines on the sheet, use a different colour to start each line with
the phrase ‘Here we are.’
You might then work with the children to modify lines based on how they feel and sound
when read aloud.
This will provide a model example of how they might draft a list poem inspired by these
contrasts.
Give children the opportunity to compose and illustrate their own list poems inspired by the
themes explored.

Session 10: Celebrating Humanity – Creating a Gallery of Greatness and Passing on Wisdom
It will be important for children and adults alike emerging from this period to have a sense of hope for
the future. Young people need to have opportunities to experience the best of humanity and be aware
of the greatness that precedes them and exists in the world today, so that they have models of
resilience, strength, innovation and creativity to be inspired by. The book invites the reader to draw
comfort in the knowledge that the people in their lives and beyond means that we should never feel
alone. This provides a great opportunity to celebrate humanity and contemplate our contribution to
the world.



Read up to Though we have come a long way, we haven’t quite worked everything out, so
there is plenty left for you to do.
You can choose to give children the space and time to research interesting inventors, leaders,
artists, innovators and activists through history. They might draw on titles such as:
o
o
o
o
o
o

Little Leaders: Visionary Women Around the World by Vashti Harrison (Puffin)
Little Leaders: Exceptional Men in Black History by Vashti Harrison (Puffin)
Stories for South Asian Supergirls by Raj Kaur Khaira (Kashi House)
The People Awards by Lily Murray and Ana Albero (Frances Lincoln)
Titles listed in our Black History Booklist: https://clpe.org.uk/library-andresources/booklists/black-history-booklist
Titles listed in our Women's History Booklist:
https://clpe.org.uk/clpe/library/booklists/womens-history-month-booklist
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Give the children the opportunity to choose an individual they are inspired by and invite them
to paint that person.
Frame their paintings and ask children to draft a profile that will be typed up and displayed as
a caption along with their artwork as is the practice in art galleries.
You will want to ensure that children view examples to assist them in their considerations on
how to phrase their profiles in a way that emulates this format.
Display the paintings along with the captions as part of a ‘gallery of greatness.’
Divide the children into pairs and invite them to sit for one another and paint a portrait of
each other.
Ask the children to write a profile caption about themselves that details what they hope to
have achieved in the future. Invite them to consider the things that they aspire to have
contributed to the world in the future. And use this as the basis of their caption.
Frame and display these paintings and captions alongside the famous profiles as part of the
‘gallery of greatness.’
Time permitting, or alternatively, you could choose to invite each child to pick an historical
icon to research and profile. Allow each child the time to write and illustrate a double page
spread inspired by this figure. Upon completion collate all of the spreads to form the basis of a
class biography collection publication.
Read on to There is enough for everyone. Invite the children to reflect on the ways in which
during lockdown, at times people’s fears had a detrimental effect on others and how at other
times our kindness as people shone through. You could share photos of key moments and
individuals that came to the public attention during this period:
https://propermanchester.com/news/heartbreaking-photo-shows-paramedic-staring-atempty-supermarket-shelves/
https://www.bbc.co.uk/news/uk-england-beds-bucks-herts-52333127
https://www.itv.com/news/london/2020-04-10/in-pictures-london-gives-another-round-ofapplause-to-nhs-staff-and-carers-clapforcarers/
https://www.bbc.co.uk/news/av/uk-52559656/coronavirus-in-tottenham-i-m-just-giving-allof-myself
https://www.bbc.co.uk/news/uk-scotland-highlands-islands-52401237
https://www.bbc.co.uk/news/av/uk-52966810/coronavirus-the-sikh-community-kitchenfeeding-thousands
Reflect on how we might build on this and continue to carry out acts of kindness.
Read on to the end of the book. Invite the children to contemplate:
o
o
o
o

What have they learnt about themselves, those around them and their world during this
period?
Has the experience changed them and their view of the world in any way?
What do they appreciate about their lives and the wider world?
What hopes do they have for the future?
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o






What advice would they give to others about being a part of the world?

Look at Oliver Jeffers’ own Note for Living on Planet Earth, which he specially produced to
support this unit of work at: https://clpe.org.uk/clpewordsfortheworld Talk about this
together, what he has chosen to write and how and why he might have done this. Give
children the opportunity to write and illustrate their own note to planet Earth. Write and draw
alongside the children to produce your own note to share and contribute to the class
collection.
Every class across the school will be invited to do this. Collate all of the notes and use these to
form the basis of a communal display that celebrates the work you have all collectively done
inspired by this text and by this phenomenal moment in our history. Take photographs of your
notes and the wonderful work you do and share these online making sure to tag CLPE in.
Refer to the ‘Whole School End of Unit Celebrations’ section for instructions on how to do this.
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Whole School End of Unit
Celebrations

Illustration ©Oliver Jeffers from Here We Are – Notes for Living on Planet Earth, HarperCollins 2017

©The Centre for Literacy in Primary Education.
You may use this teaching sequence freely in your school but it cannot be commercially published or reproduced or used for anything other than
educational purposes without the express permission of CLPE.

Sharing work with the wider community:
Use platforms such as class and school blogs, school social media accounts, e-newsletters or class
pages on the school website to allow parents, carers and the wider school community to see the work
that the children are doing throughout the unit. This could include:







Highlights of children’s discussions, reflections and responses to the themes and activities;
Videoed performances of poetry or songs, infomercials and documentary clips;
Photographs of children involved in outdoor learning and creative activities;
Photographs of published work and displays;
Examples of children’s notes for living on planet Earth;
Invitations for parents, governors and other prominent members of the school community to
become involved in the work, e.g. sharing the video of Oliver Jeffers introducing the classwork
inspired by his book, his own note for living on planet Earth and inviting parents to prepare
and share their own note for planet Earth.

Building a school anthology:
Collect and curate the notes for the planet from children, parents, teachers and other members of the
school community and create a whole school anthology. This could then be published online, in a
copied pamphlet or made into a bound book using a service such as Make Our Book
http://www.makeourbook.com/

Displaying published work:
Throughout the unit, in every year group, children will be preparing work for class displays. At a time
where there will be ongoing restrictions around the number of children who can gather together at
the same time, ensure that every class can contribute to wider whole school displays that allow the
work of the whole school community to be celebrated.
Allow time for groups of children to visit and respond to the communal displays and see how the work
of their individual class is part of a bigger school community project inspired by Oliver Jeffers’ book.
Encourage them to look for commonalities in responses to the work and consider how classes have
interpreted themes and aspects of study of the book in different ways.

Exploring Oliver Jeffers’ wider work:
Readers familiar with Jeffers’ wider work may have noticed references to some of his other stories
detailed in the illustrations, for example the:





boy from How to Catch a Star, Lost and Found, The Way Back Home and Up and Down.
Martian from The Way Back Home.
penguin from Lost and Found and Up and Down.
moose from This Moose Belongs to Me and The Great Paper Caper.
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Readers may have also recognised the common motifs that feature across his work such as:










Whale
Elephant
Owl
Rockets
Flight
Stars and the solar system
Mountains
Trees
Clouds

Encourage children to reflect on why these motifs in particular might be of significance and how their
presence adds to the narrative and provides insights into the author’s interests and fascinations.
Display and provide access to copies of a range of Oliver Jeffers’s books and allow children to identify,
explore and discuss common themes and ideas. These may include but are not limited to:









exploring a sense of self
relationships, love, loss and acceptance,
belonging, togetherness, friendship and community
the value of books and reading
imagination, creativity and creative thinking
questioning, problem solving and building resilience
awe and wonder about the universe and pondering the world and our place in it
appreciation of nature and respect for the environment

Engagement with activities such as these can form the basis of a wider author study across the school.

Sharing your work with a wider community:
The unit ends with an opportunity for children, teachers, parents and others in the school community
to produce their own notes for living on planet Earth.
We would like you to share your notes for living on Planet Earth, as well as examples of children’s
work throughout the unit with us, using #CLPEWordsForTheWorld.
Twitter: @clpe1
Instagram: @clpe.org.uk
Facebook: CLPE
In September, we will be using this hashtag to share these notes as well as those from authors,
illustrators and others in the CLPE Community. We hope that you , your pupils and community will be
able to take part in this wider celebration #CLPEWordsForTheWorld

Thank you for undertaking this work and for your invaluable and awe-inspiring commitment to
the young people you serve. We hope that you have found this resource useful and we hope you
take advantage of the range of materials and support we provide to schools beyond this.
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